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MAKING CONNECTIONS 

How important is the location of
a city?

From ancient times, Carcassonne was important because of its loca-
tion near the Pyrenees Mountains. The Romans built fortifications on 
the hilltop and each ruler added to them until the 1600s. A fortified city 
like Carcassonne, with a double ring of defensive walls and 53 towers, 
could hold out for months against an army. In this chapter you will 
learn about the beginning of the Middle Ages. 

•  What was the advantage of locating a city on a hilltop? 
•  Why might castles and fortified towns become impractical?

Section 1 Transforming the Roman World

Section 2 Feudalism

Section 3 The Growth of European Kingdoms

Section 4 Byzantine Empire and Crusades
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Focus
MAKING CONNECTIONS
How important is the 
location of a city?
Activate students’ prior knowledge 
by having them discuss the geo-
graphic location of the first cities 
of the ancient world, such as those 
in Mesopotamia. (In general, they 
were along rivers.) Then talk abut 
how and why the location of cities 
changed over time. (Response may 
include that they were built along 
trading routes, as port cities or 
along land routes such as the Silk 
Road.) Close the discussion by 
having students summarize the 
role geographic location played in 
the development of cities.

Teach
The Big Ideas
As students study the chapter, 
remind them to consider the 
section-based Big Ideas included 
in each section’s Guide to Reading. 
The Essential Questions in the 
activities below tie in to the Big 
Ideas and help students think 
about and understand important 
chapter concepts. In addition, the 
Hands-on Chapter Projects with 
their culminating activities relate 
the content from each section to 
the Big Ideas. These activities 
build on each other as students 
progress through the chapter. 
Section activities culminate in the 
wrap-up activity on the Visual 
Summary page.

Transforming the Roman World 
Essential Question: Why was Rome the 
center of the Christian world at the begin-
ning of the period? (The Roman Empire had 
become Christian. As the empire broke apart, 
Rome continued to be a center for Christianity.) 
Point out that in Section 1 students will learn 
about Europe uniting under a strong leader 
and how it experienced a renaissance.  OL 

Feudalism 
Essential Question: What purposes does a 
strong central government serve? (It estab-
lishes relationships and provides a social 
order.) Point out that in Section 2 students 
will learn about how Europeans reacted to 
the fall of the Carolingian Empire and devel-
oped a system of social, economic, and polit-
ical relationships called feudalism.  OL 
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Identifying Create a 
Layered-Look Book 
to identify important 
people, events, and 
government institutions of England, 
France, the Holy Roman Empire, Central 
and Eastern Europe, and Russia.
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More About the 
Photo
Visual Literacy Today, 
Carcassonne, France, is like two 
cities in one. There’s Lower 
Carcassonne (known as the “new” 
part of town since it was built in 
A.D. 1247) and La Cité Médiévale, 
also known as the ancient city 
(since it was founded by the 
Romans around 120 B.C.). Its 
double ring of walls is about two 
miles in length. Its main gate, the 
Narbonne gate, includes two 
82-foot tall towers. Two sites of 
interest within the walled city 
include the town’s oldest wells, 
built during Roman times, and the 
Inquisition House, used to try peo-
ple for heresy, built in the early 
1200s. Because Carcassone is 
Europe’s oldest city to survive from 
the Middle Ages, it attracts over 
three million tourists each year.

Introduce students to chapter 
content and key terms by hav-
ing them access the Chapter 9 
Overview at glencoe.com.

 Dinah Zike’s  
Foldables

Dinah Zike’s Foldables are three-
dimensional, interactive graphic 
organizers that help students 
practice basic writing skills, 
review vocabulary terms, and 
identify main ideas. Instructions 
for creating and using Foldables 
can be found in the Appendix at 
the end of this book and in the 
Dinah Zike’s Reading and Study 
Skills Foldables booklet.

The Growth of European Kingdoms 
Essential Question: How do you think the 
Magna Carta affected the development of 
the U.S. government? (Many of its principles 
served as the ideals for later governments, 
inducing the U.S. government.) Point out that 
in Section 3 students will learn how England 
and France established stable central 
governments.  OL 

Byzantine Empire and Crusades 
Essential Question: What was the purpose 
of the Crusades? (to retake Christian holy lands 
from the Muslims) Point out that in Section 4 
students will learn how the Eastern Roman 
Empire experienced a period of power and 
prosperity and how the Crusades affected 
Europeans and the Middle East.  OL 



Transforming the Roman World
Germanic tribes became the dominant political force in 

Europe during the Early Middle Ages, while Christianity 
became the dominant religion. Rome became the center of the 
Catholic Church’s power. Ultimately a new empire emerged 
that was linked to the idea of a lasting Roman Empire.

The New Germanic Kingdoms
  The Frankish kingdom was the strongest of the early German states 
and developed new laws based on the importance of family in Germanic society.

HISTORY & YOU How might laws be different if they were based on settling 
personal feuds rather than on protecting society as a whole? Read about Germanic 
laws and wergild.

The Germanic peoples had begun to move into the lands of the 
Roman Empire by the third century. The Visigoths occupied Spain 
and Italy until the Ostrogoths, another Germanic tribe, took con-
trol of Italy in the fifth century. By 500, the Western Roman Empire 
had been replaced by a number of states ruled by German kings. 
The merging of Romans and Germans took different forms in the 
various Germanic kingdoms.

Both the kingdom of the Ostrogoths in Italy and the kingdom of 
the Visigoths in Spain retained the Roman structure of govern-
ment. However, a group of Germanic warriors came to dominate 
the considerably larger native populations and eventually 
excluded Romans from holding power.

Roman influence was even weaker in Britain. When the Roman 
armies abandoned Britain at the beginning of the fifth century, the 
Angles and Saxons, Germanic tribes from Denmark and northern 
Germany, moved in and settled there. Eventually, these peoples 
became the Anglo-Saxons.

The Kingdom of the Franks
Only one of the German states on the European continent 

proved long lasting—the kingdom of the Franks. The Frankish 
kingdom was established by Clovis, a strong military leader who 
around 500 became the first Germanic ruler to convert to Christi-
anity. At first, Clovis had refused the pleas of his Christian wife to 
adopt Christianity as his religion. According to Gregory of Tours, 
a sixth-century historian, Clovis had remarked to his wife, “Your 
God can do nothing.”

During a battle with another Germanic tribe, however, Clovis’s 
army faced certain destruction. Clovis was reported to have cried  

GUIDE TO READING

The BIG Idea
Ideas, Beliefs, and Values The new 
European civilization combined Germanic, Roman, 
and Christian elements.

Content Vocabulary
• wergild (p. 304)
• ordeal (p. 304)
• bishopric (p. 304)
• pope (p. 304)
• monk (p. 305)

• monasticism (p. 305)
• missionary (p. 306)
• nun (p. 306)
• abbess (p. 306)

Academic Vocabulary
• excluded (p. 302) • ensure (p. 307)

People and Places
• Clovis (p. 302)
• Gregory I (p. 304)
• Saint Benedict 

(p. 305)

• Pépin (p. 306)
• Charlemagne (p. 306)
• Carolingian Empire 

(p. 307)

Reading Strategy
Summarizing Information Create a 
diagram like the one below to list the reasons why 
monasticism was an important factor in the devel-
opment of European civilization.

The Importance of 
Monasticism
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Transforming the Roman World
Who was Charlemagne’s
father?

Who was Charlemagne’s
grandfather?

Why do you think a
descriptive adjective was
sometimes used as part 
of a ruler’s name?

1 2 3

DAILY FOCUS SKILLS
TRANSPARENCY 9-1

ANSWERS
1. Pepin the Short 2. Charles Martel 3. Possible answer:
Many rulers had the same name, so an adjective such as bald
or short could help people identify them; sometimes numbers
were used.

UNIT
2

Chapter 9

!
Charles Martel

!
Pepin the Short

Charlemagne
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GUIDE TO READING

Section Spotlight Video

To generate student interest and 
provide a springboard for class 
discussion, access the Chapter 9, 
Section 1 video at glencoe.com or 
on the video DVD.

Answers to Graphic:
The Importance of Monasticism: monastic 
movement was used to convert the pagan peoples 
of Germanic Europe; monks’ dedication to God 
became the highest ideal of Christian life; monks 
provided schools, hospitality, and hospitals; monks 
copied Latin works, passing the legacy of the 
ancient world to the new European civilization

Answers to Graphic:
The Importance of Monasticism: monastic 
movement was used to convert the pagan peoples 
of Germanic Europe; monks’ dedication to God 
became the highest ideal of Christian life; monks 
provided schools, hospitality, and hospitals; monks 
copied Latin works, passing the legacy of the 
ancient world to the new European civilization

Teacher Edition
• Questioning, p. 303

Additional Resources
• Cont. Vocab. Act., URB 

p. 135
• Guid. Read. Act., URB 

p. 160
• Read. Ess. & Note-Taking 

Guide, p. 97

Teacher Edition
• Compare/Contrast, 

pp. 304, 306
• Drawing Con., p. 305

Additional Resources
• Section Quiz, p. 105

Teacher Edition
• Verbal/Linguistic, p. 305
• Auditory/Musical, p. 307

Additional Resources
• Read. Strat. for SS, p. 21

Teacher Edition
• Descriptive Writing, 

p. 304

Additional Resources
• Writer’s Guidebook, 

p. 17

Teacher Edition
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Additional Resources
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NEW GERMANIC KINGDOMS, A.D. 500

New Germanic kingdoms developed in areas 
that had once belonged to the Western 
Roman Empire.

1. Regions Which Germanic kingdoms were 
the largest in 500? Which Germanic group 
west of the Pyrenees survives today?

2. Movement What prevented the Germanic 
kingdoms from spreading south and east 
of the Danube?

out, “Jesus Christ, if you shall grant me 
victory over these enemies, I will believe in 
you and be baptized.” After he uttered 
these words, the enemy began to flee, and 
Clovis soon became a Christian.

Clovis found that his conversion to 
Christianity won him the support of the 
Roman Catholic Church, as the Christian 
church in Rome was now known. Not sur-
prisingly, the Catholic Church was eager to 
gain the friendship of a major ruler in the 
Germanic states.

By 510, Clovis had established a power-
ful new Frankish kingdom that stretched 
from the Pyrenees in the southwest to 
German lands in the east—modern-day 
France and western Germany. He defeated 
the many Germanic tribes surrounding 
him and unified the Franks as a people. 
After Clovis’s death his sons followed 
Frankish custom and divided his newly 
created kingdom among themselves. The 
once-united Frankish kingdom came to 
be divided into three major areas.
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Teach
R  Reading Strategy

Questioning Discuss the 
creation of legends and myths. 
Ask: Is it important to determine 
whether the story of Clovis’ con-
version to Christianity is literally 
true? (Answers may include: The 
fact of his conversion and the result-
ing changes it caused are more 
important than his exact words or 
circumstances.)  OL 

S  Skill Practice
Using Geography Skills  
Ask: Which Germanic kingdom 
was located partially in Africa? 
(kingdom of the Vandals) Ask:
Who controlled most of what is 
now Spain? (Visigoths)  BL 
For additional practice on this 
skill, see the Skills Handbook.

Answers:
1. The kingdoms of the Franks, 

Ostrogoths, and Visigoths; 
the Basques

2. the Eastern Roman Empire 
and the Black Sea

Answers:
1. The kingdoms of the Franks, 

Ostrogoths, and Visigoths; 
the Basques

2. the Eastern Roman Empire 
and the Black Sea

Hands-On
Chapter Project

Step 1

Creating a TV Documentary
Small groups of students create short docu-
mentaries for each section on emerging 
Europe and the Byzantine Empire.

Step 1: Documentary on the Trans-
formation of the Roman World
Essential Question: What was daily life like 
during this time period?

Directions: Divide students into small 
groups. Each group will prepare a TV docu-
mentary set in emerging Europe and the 
Byzantine Empire. Groups will use informa-
tion from the section and their own research 
to create a documentary about life during 
this period. Remind students that their docu-
mentary can take several forms. They may 
want to consider using a narrator to explain 
scenes or skits that illustrate life at the time.

Students may want to dress in period cos-
tume and give their TV station a name.

Summarizing: Allow time for groups to 
share what they learned about the Big Idea 
while preparing information for their 
documentary.  OL 
(Chapter Project is continued in Section 2.)



Additional
Support

Germanic Society
Over time, Germans and Romans inter-

married and began to create a new society. 
As they did, some of the social customs of 
the Germanic people came to play an 
important role.

The crucial social bond among the Ger-
manic peoples was the family, especially 
the extended family of husbands, wives, 
children, brothers, sisters, cousins, and 
grandparents. This extended family worked 
the land together and passed it down to 
future generations. The family also pro-
vided protection, which was much needed 
in the violent atmosphere of the time.

The German concept of family affected 
the way Germanic law treated the problem 
of crime and punishment. In the Roman 
system, as in our own, a crime such as 
murder was considered an offense against 
society or the state. Thus, a court would 
hear evidence and arrive at a decision. 
Germanic law, on the other hand, was per-
sonal. An injury by one person against 
another could mean a blood feud, and the 
feud could lead to savage acts of revenge.

To avoid bloodshed, a new system devel-
oped, based on a fine called wergild
(WUHR•gihld). Wergild was the amount 
paid by a wrongdoer to the family of the 
person he or she had injured or killed. Wer-
gild, which means “money for a man,” was 
the value of a person in money. The value 
varied according to social status. An offense 
against a member of the nobility, for exam-
ple, cost considerably more than an offense 
against an ordinary person or a slave. 
Germanic laws were now established by 
custom, not at the whim of a king or codi-
fied like Roman law.

One means of determining guilt in Ger-
manic law was the ordeal. The ordeal was 
based on the idea of divine intervention. 
All ordeals involved a physical trial of 
some sort, such as holding a red-hot iron. 
It was believed that divine forces would 
not allow an innocent person to be harmed. 
If the accused person was unharmed after 
a physical trial, or ordeal, he or she was 
presumed innocent.

 ✓Reading Check  Analyzing What was the 
significance of Clovis’s conversion to Christianity? 

The Role of the Church
  The Bishop of Rome became the leader 
of the Christian Church.

HISTORY & YOU How does someone take over the 
leadership of an organization? Read how the Bishop 
of Rome claimed to be the leader of the Christian 
Church. 

By the end of the fourth century, Christi-
anity had become the supreme religion of 
the Roman Empire. As the official Roman 
state fell apart, the Church played an 
increasingly important role in the growth 
of the new European civilization.

Organization of the Church
By the fourth century, the Christian 

Church had developed a system of organi-
zation. Priests led local Christian commu-
nities called parishes. A group of parishes 
was headed by a bishop, whose area of 
authority was called a bishopric, or dio-
cese. The bishoprics were joined together 
under an archbishop.

Over time, one bishop—the Bishop of 
Rome—began to claim that he was the 
leader of what had become the Roman 
Catholic Church. Catholics believed that 
Jesus gave the keys to the kingdom of 
Heaven to Peter, who was considered the 
chief apostle and the first bishop of Rome. 
Later bishops of Rome were viewed as 
Peter’s successors. They came to be known 
as popes (from the Latin word papa, 
“father”) of the Catholic Church.

Western Christians came to accept the 
bishop of Rome—the pope—as head of the 
Church, but they did not agree on how 
much power he should have. In the sixth 
century, a strong pope, Gregory I, known 
as Gregory the Great, strengthened the 
power of the papacy (office of the pope) 
and the Church. 

Gregory I, pope from 590 to 604, was 
also leader of the city of Rome and its sur-
rounding territories (later called the Papal 
States), thus giving the papacy a source of 
political power. Gregory I increased his 
spiritual authority over the Church in the 
West. He was especially active in convert-
ing non-Christian peoples of Germanic 
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W  Writing Support
Descriptive Writing Have 
students do additional research to 
discover facts about Germanic 
society. Ask students to write a 
paragraph about what life must 
have been like for families that 
worked the land together.  AL 

C  Critical Thinking
Comparing and Contrasting 
Ask students to write a sentence 
that identifies the key difference 
between the Roman and Germanic 
system of justice. (Crimes were con-
sidered to be against society in the 
Roman system, but against the fam-
ily in the German system.)  OL 

For additional practice on this 
skill, see the Skills Handbook.

Answer: Clovis’s conversion 
gained him the support of the 
Roman Catholic Church.

 ✓Reading Check ✓Reading Check

Answer: Clovis’s conversion 
gained him the support of the 
Roman Catholic Church.

 ✓Reading Check ✓Reading Check

Activity: Collaborative Learning

Dramatizing the Germanic Justice 
System Ask students to review the section 
content on wergilds and ordeals. Then ask 
small groups of students to dramatize a 
meeting between two families in which one 
has wronged another. For example, a mem-
ber of one family may have unintentionally 

damaged the crops of the other family. Note 
that they will need to know the social status 
of the injured person to help argue for a 
payment of wergild. Each person should be 
assigned a role in the meeting. Ask: Do you 
think the Germanic system promoted jus-
tice? (Students may think not because strong 

emotions were involved; varying payments 
for different social classes does not fit the 
modern sense of justice; an ordeal is not a rea-
sonable method of determining guilt.)  OL 



Monastic Life

Monks were men who devoted their lives 
to the Church. They took vows of poverty, 
chastity, and obedience. They also took a 
vow of stability, swearing to remain in the 
monastery until death, closed off from the 
rest of the world.

St. Benedict established a daily timetable 
for monks. Along with Church service and 
prayer, monks worked.They did manual labor 
along with intellectual work, creating 
illuminated manuscripts and transcribing 
religious works.

A Monk’s Daily Timetable

MORNING AFTERNOON EVENING

 2:00 Church service 12:00 Meal 5:45 Meal

 3:30 Sleep 1:00  Reading or 
private prayer 6:00 Church service

 4:00 Church service 1:45 Sleep 7:15  Reading or 
private prayer

 5:00  Reading or 
private prayer 3:00 Work 7:45 Church service

 6:00  Church service, 
breakfast 8:00 Sleep

 7:00 Work

 8:00 Church service

 9:15 Work

 11:45 Church service

1. Making Inferences How much time did 
the monks spend working each day? What 
kinds of work might those living at the 
monastery do?  

2. Drawing Conclusions Why might struc-
ture like the monk’s timetable be important 
to monastic life?

Europe to Christianity. He did this through 
the monastic movement.

Monks and Monasteries
A monk is a man who separates himself 

from ordinary society to dedicate himself 
to God. The practice of living the life of a 
monk is known as monasticism. At first, 
Christian monasticism was based on the 
hermit who led an isolated spiritual life. In 
the sixth century, however, Saint Benedict
wrote a set of rules to guide a community 
of monks he founded. This community 
became the model for monasticism in the 
Catholic Church and the Benedictine rule 
was used by other monastic groups.

Benedict’s rule divided each day into a 
series of activities, with primary emphasis 
on prayer and manual labor. Physical work 
was required of all monks for several hours 
a day, because idleness was “the enemy of 
the soul.” At the very heart of community 
practice was prayer, the proper “Work of 
God.” Although prayer included private 

meditation and reading, all monks gath-
ered together seven times during the day 
for common prayer and the chanting of 
Psalms—sacred songs. A Benedictine life 
was a communal one. Monks ate, worked, 
slept, and worshiped together.

Each Benedictine monastery was led by 
an abbot or “father,” whom the monks 
were expected to obey. The abbot had com-
plete authority over the monks. Each mon-
astery owned lands that enabled it to be 
self-sustaining and isolated from the world. 
In the monastery, monks were to fulfill 
their vow of poverty.

Monks became the new Christian heroes, 
an important force in the new European 
civilization. The monastic community set 
the highest ideal of Christian life and pro-
vided a moral example to all. Monks were 
the social workers of their communities, 
providing schools for the young, hospital-
ity for travelers, and hospitals for the sick. 
They also taught peasants carpentry and 
weaving and made agricultural improve-
ments that they passed on to others.

D

C
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D  Differentiated
  Instruction
Verbal/Linguistic Discuss pos-
sible meanings for the idea that 
idleness was “the enemy of the 
soul.” Then ask students to write a 
paragraph in support or disagree-
ment of this idea, including their 
reasons.  AL 

C  Critical Thinking
Drawing Conclusions  Ask: 
Why were monks the “new 
Christian heroes?” (They were 
examples of an ideal society, set a 
moral example, helped people in 
the community, and improved 
agriculture.)  OL  

Answers: 
1. Approximately 6 hours and 

15 minutes. Answers may 
include manual labor (cook-
ing, tending animals, farm-
ing, milling grain), working in 
the infirmary, and so on.

2. It probably helped economi-
cally sustain monastery, 
maintain order, and made 
sure monks followed 
Benedict’s rules regarding 
physical work and prayer.

Answers: 
1. Approximately 6 hours and 

15 minutes. Answers may 
include manual labor (cook-
ing, tending animals, farm-
ing, milling grain), working in 
the infirmary, and so on.

2. It probably helped economi-
cally sustain monastery, 
maintain order, and made 
sure monks followed 
Benedict’s rules regarding 
physical work and prayer.

Activity: Interdisciplinary Connection

Music A Gregorian chant is made up of a 
single melodic line that is sung in unison 
without a set rhythm. The timelessness of 
this music was demonstrated in the early 
1990s when a recording of Church hymns 
by the Benedictine monks of Santo Domingo 

de Silos became a best seller. Ask interested 
students to bring in recordings of Gregorian 
Chants (available in most public libraries). 
For example, students might wish to look 
into the discography of Hildegard of Bingen 
(1098–1179), a German nun who wrote 

beautiful chants that have become quite 
popular in recent years. Ask: What have 
you learned about the history, form, and 
rhythm of Gregorian chants? (Discuss the 
answer with examples of the music.)  OL 



The Carolingian Empire

C09-05A-NGS

1. Evaluating Which of Charlemagne’s actions helped 
strengthen his empire? 

2. Drawing Conclusions Which of Charlemagne’s 
actions continue(s) to affect civilization today?

Charlemagne, King of the Franks

CHARLES THE MAN CHARLES THE 
ADMINISTRATOR

CHARLES THE 
CONQUEROR

CHARLES THE 
PATRON OF LEARNING

Was athletic, well-spoken, 
and charismatic

Delegated authority to the 
nobles

Was an aggressive 
warrior Revived classical studies

Married four times Retained local laws of 
conquered areas

Strengthened the 
Frankish military

Preserved Latin culture

Understood Greek, spoke 
Latin, but possibly could 
not write

Divided kingdom into 
districts

Expanded and 
consolidated the Frankish 
kingdom

Established monastic and 
palace schools

Left an empire to his sole 
surviving son

Used missi dominici 
(“messengers of the lord 
king”) to inspect and 
report on provinces
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Monasteries became centers of learning. 
The monks worked to spread Christianity 
to all of Europe. English and Irish monks 
were very enthusiastic missionaries—
 people sent out to carry a religious 
 message—who undertook the conversion 
of non-Christian peoples, especially in 
German lands. By 1050 most western Euro-
peans had become Catholics.

Although the first monks were men, 
women, called nuns, also began to with-
draw from the world to dedicate them-
selves to God. These women played an 
important role in the monastic movement. 
Nuns lived in convents headed by 
abbesses. Many of the abbesses belonged 
to royal houses, especially in Anglo-Saxon 
England. In the kingdom of Northumbria, 
for example, Hilda founded the monastery 
of Whitby in 657. As abbess, she was 
responsible for giving learning an impor-
tant role in the life of the monastery and 
helped educate five future bishops.

 ✓Reading Check  Describing How did the 
Catholic Church affect the new European civilization?

The Carolingian Empire
  Charlemagne expanded the Frankish 
kingdom and created the Carolingian Empire.

HISTORY & YOU Who provides your education? 
Read how Charlemagne promoted learning.

During the 600s and 700s, the Frankish 
kings gradually lost their power to the 
mayors of the palace, chief officers of the 
king’s household. One of them, Pépin,
finally took the logical step of assuming 
the kingship for himself and his family. 
Pépin was the son of Charles Martel, the 
leader who defeated the Muslims at the 
Battle of Tours in 732. Upon Pépin’s death 
in 768, his son became the new Frankish 
king. This powerful ruler is known to his-
tory as Charles the Great, or Charlemagne.
He was a determined and decisive man 
who was highly intelligent and curious. 
Charlemagne was a fierce warrior, a strong 
statesman, and a pious Christian. Although 
possibly unable to write, he was a wise 
patron—supporter—of learning.
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Differentiated 
Instruction

C  Critical Thinking
Comparing and Contrasting  
Ask: How were the lives of nuns 
similar to those of monks? (They 
lived as a group, removed from the 
world; education and learning was 
an important part of their lives.) 
 OL 

Answer: Through its mona-
steries, the Catholic Church 
converted the pagans, spread 
learning, and provided social 
services. Monks became the 
new heroes of Christian 
civilization.

 ✓Reading Check ✓Reading Check

Answer: Through its mona-
steries, the Catholic Church 
converted the pagans, spread 
learning, and provided social 
services. Monks became the 
new heroes of Christian 
civilization.

 ✓Reading Check ✓Reading Check

Answers: 
1. They include expanding the 

empire, retaining local laws, 
using inspectors to keep him 
informed about how his 
provinces were run, strength-
ening the military, and pro-
moting learning.

2. promoting learning

Answers: 
1. They include expanding the 

empire, retaining local laws, 
using inspectors to keep him 
informed about how his 
provinces were run, strength-
ening the military, and pro-
moting learning.

2. promoting learning

Objective:  Identify central issues of the transforming of 
the Roman world.

Focus: Review the section content.
Teach: Have students answer questions 1–11.
Assess:  Have students trade papers with a partner 

and correct each other’s answers.
Close:  Ask students to summarize how and why the 

Roman world was transformed.

Differentiated Instruction Strategies
 BL   Have students work in pairs to answer 

the questions.
 AL   Ask students to research the 

Carolingian Renaissance and report on 
its importance.

 ELL   Discuss how Roman, Germanic, and 
Christian cultures blended and how 
cultures blend today in the United 
States.

Identifying Central Issues
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Transforming the Roman World
DIRECTIONS: Answer the following questions as you read Section 1.

1. What replaced the Western Roman Empire by 500?

2. Who were the Anglo-Saxons?

3. Which of the German states on the European continent proved long-lasting?

4. What political advantage did Clovis gain when he converted to Christianity?

5. Describe the crucial social bond among the Germanic peoples.

6. What was wergild?

7. Explain the importance of a man known as the pope.

8. In what endeavor was Pope Gregory I especially active?

9. What good works did the Christian monks in the new European civilization perform?

10. What did the coronation of Charlemagne symbolize?

11. Why do we have manuscripts of ancient Roman literary works today?

Guided Reading Activity 9-1
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Guided Reading Activity, 
URB p. 160



Answers

For help with the concepts in this section of Glencoe World 
History, go to glencoe.com and click Study Central.

During his long rule from 768 to 814, Charlemagne 
greatly expanded the Frankish kingdom and created what 
came to be known as the Carolingian (KAR•uh•lin•
jee•uhn) Empire. At its height, this empire covered much 
of western and central Europe. Not until Napoleon 
Bonaparte’s time in the nineteenth century would an 
empire its size be seen again in Europe.

The administration of the empire depended both on 
Charlemagne’s household staff and on counts (German 
nobles) who acted as the king’s chief local representatives. 
In order to limit the counts’ powers, Charlemagne set up 
the missi dominici (messengers of the lord king)—two men 
sent out to local districts to ensure that the counts carried 
out the king’s wishes.

Charlemagne as Roman Emperor
 As Charlemagne’s power grew, so too did his prestige 

as the most powerful Christian ruler. One monk even 
described Charlemagne’s empire as the “kingdom of 
Europe.” In 800, Charlemagne acquired a new title—
emperor of the Romans.

Charlemagne’s coronation as Roman emperor showed 
the strength of the idea of an enduring Roman Empire. 
After all, his coronation took place 300 years after the col-
lapse of the Western Roman Empire.

The coronation also symbolized the joining of Roman, 
Christian, and Germanic elements. A Germanic king had 
been crowned emperor of the Romans by the pope, the 
spiritual leader of Western Christendom. A new civiliza-
tion had emerged.

Carolingian Renaissance
Charlemagne had a strong desire to promote learning in 

his kingdom. This desire stemmed from his own intellec-
tual curiosity and from the need to educate Catholic clergy 
and government officials. His efforts led to an intellectual 
revival sometimes called the Carolingian Renaissance, or 
rebirth. This revival involved renewed interest in Latin 
culture and classical works—the works of the Greeks and 
Romans.

The monasteries, many of which had been founded by 
Irish and English missionaries, played a central role in this 
cultural renewal. By the 800s, the work asked of Benedic-
tine monks included copying manuscripts. Monasteries 
established scriptoria, or writing rooms, where monks 
copied not only the works of early Christianity, such as the 
Bible, but also the works of classical Latin authors. Their 
work was a crucial factor in the preservation of the ancient 
legacy. Most of the ancient Roman works we have today 
exist because they were copied by Carolingian monks.

 ✓Reading Check  Explaining What was the importance of the 
missi dominici?

Vocabulary
1. Explain  the significance of: excluded, 

Clovis, wergild, ordeal, bishopric, pope, 
Gregory I, monk, monasticism, Saint 
Benedict, missionary, nun, abbess, Pépin, 
Charlemagne, Carolingian Empire, ensure.

Main Ideas
2. Explain  how the missi dominici helped 

Charlemagne establish a strong empire. 

3. Summarize  the crucial social bond among 
the Germanic peoples, along with one area 
of its application.

4. List  the daily activities undertaken by the 
Benedictine monks. 

 

Daily Activities of a Monk

Critical Thinking
5. The BIG Idea Explaining  What 

significance did Charlemagne’s coronation 
as Roman emperor have to the 
development of European civilization?

6. Summarizing Information  Identify the 
rulers discussed in the chapter and explain 
how they were significant in both religious 
and political realms.

7. Analyzing Visuals  Analyze the chart on 
page 306. Which of Charlemagne’s 
accomplishments is the most significant? 
Why?

Writing About History
8. Persuasive Writing  You have been asked 

to apply Germanic law to modern society. 
List at least five common crimes that occur 
today and argue what wergild you think 
should be established for each crime. 
Be sure to explain why.
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D  Differentiated
  Instruction
Auditory/Musical Ask groups 
of four students to ad-lib dialogue 
between two students who are 
missi dominici and two who are 
counts who have not fulfilled their 
duties.  OL 

Assess

Study Central provides summa-
ries, interactive games, and online 
graphic organizers to help stu-
dents review content.

Close
 Ask: What was the result of 
Charlemagne’s strength as a 
ruler? (He ensured a period of sta-
bility that included an emphasis on 
learning.)  OL 

Answer: These messengers of 
the king (or lord) ensured that 
the counts carried out the 
king’s orders. They helped cen-
tralize administration and kept 
the counts in check.

 ✓Reading Check ✓Reading Check

Answer: These messengers of 
the king (or lord) ensured that 
the counts carried out the 
king’s orders. They helped cen-
tralize administration and kept 
the counts in check.

 ✓Reading Check ✓Reading Check

1. Definitions for the vocabulary words are 
found in the section and the Glossary.

2. They traveled to local districts to make sure 
counts followed the king’s wishes.

3. The family was the central bond; it affected 
the concept of crime and punishment.

4. Attending church service; private prayer; 
meals; manual labor.

5. His coronation symbolized the union of 
Roman, Christian, and Germanic elements.

6. Clovis: converted to Christianity; expanded 
Frankish kingdom; Gregory I: extended 
papal authority; controlled Rome; 
Charlemagne: crowned by pope; created 
Carolingian Empire.

7. Possible answer: Established schools; 
because monks learned how to write and 
copy texts, information about the past has 
been handed down to us.

8. Students responses will vary, but should be 
consistent with the section content about 
wergild.



Feudalism
The Carolingian Empire was weakened from within by 

division after Charlemagne’s death and from outside by enemy 
attacks. Local nobles became more important as people turned 
to them for the protection that the empire could no longer 
provide. The result was feudalism, a new political and social 
order in Europe.

The End of the Carolingian Empire
  Vikings, Magyars, and Muslims invaded Europe during the ninth and 
tenth centuries.

HISTORY & YOU Why might the death of a strong leader make a country vulner-
able to attack? Read how the death of Charlemagne left his kingdom vulnerable.

Charlemagne held his empire together with his personal power 
and prestige as a leader and the strong administrative system he 
established. His death created a vacuum of leadership that left the 
empire vulnerable. The Frankish tradition of dividing an estate 
among the surviving heirs also weakened the empire. As the Ger-
manic tribes had moved into the Roman Empire and helped cre-
ate a new European civilization, new invaders entered Europe 
and influenced its culture.

Invaders
The Carolingian Empire began to fall apart soon after Char-

lemagne’s death in 814. Less than 30 years later, it was divided 
among his grandsons into three major sections: the west Frankish 
lands, the eastern Frankish lands, and the Middle Kingdom. Local 
nobles gained power while the Carolingian rulers fought each 
other. Invasions in different parts of the old Carolingian world 
added to the process of disintegration.

In the ninth and tenth centuries, western Europe was beset by a 
wave of invasions. The Muslims attacked the southern coasts of 
Europe and sent raiding parties into southern France. The 
Magyars, a people from western Asia, moved into central Europe 
at the end of the ninth century, settled on the plains of Hungary,
and invaded western Europe.

The most far-reaching attacks of the time, however, came from 
the Norsemen or Northmen of Scandinavia, also called the 
Vikings. The Vikings were a Germanic people. Their great love of 
adventure and their search for spoils of war and new avenues of 
trade may have been what led them to invade other areas of 
Europe.

GUIDE TO READING

The BIG Idea
Order and Security The collapse of cen-
tral authority in Europe led to a new political order 
known as feudalism.

Content Vocabulary
• feudalism (p. 310)
• vassal (p. 310)
• knight (p. 310)
• fief (p. 310)

• feudal contract 
(p. 311)

• tournament (p. 312)
• chivalry (p. 313)

Academic Vocabulary
• enabled (p. 309) • contract (p. 311)

People and Places
• Magyars (p. 308)
• Hungary (p. 308)
• Vikings (p. 308)

• Normandy (p. 309)
• Eleanor of Aquitaine 

(p. 313)

Reading Strategy
Identifying Information Use a diagram 
like the one below to show the system of loyalties 
created under feudalism.

Rulers Religious 
Realm Political Realm
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ANSWERS
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Feudalism

UNIT
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Chapter 9

DIRECTIONS: The column on the left lists four causes. The column on the right lists four
effects. Match each cause on the left with the appropriate effect on the right.

Cause Effect

1. Centralized governments A. Vassal gained local political
were torn apart. authority.

2. Warriors swore oath of B. Armed knights dominated 
loyalty to leaders and fought European warfare.
for them.

3. Larger horses and stirrups C. People turned to powerful
were introduced. lord for protection in

exchange for service.

4. Lord made a grant of land D. Leaders protected vassals 
to his vassal. and took care of their needs.
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Section Spotlight Video

To generate student interest and 
provide a springboard for class 
discussion, access the Chapter 9, 
Section 2 video at glencoe.com or 
on the video DVD.

Answers to Graphic:
Rulers: Clovis; Gregory I; Charlemagne
Religious Realm: conversion; extended papel 
authority; crowned by pope
Political Realm: Frankish Kingdom; controlled 
Rome; Carolingian Empire

Answers to Graphic:
Rulers: Clovis; Gregory I; Charlemagne
Religious Realm: conversion; extended papel 
authority; crowned by pope
Political Realm: Frankish Kingdom; controlled 
Rome; Carolingian Empire

Teacher Edition
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p. 310

Additional Resources
• Guid. Read. Act., URB 

p. 161
• Read. Ess. & Note-Taking 

Guide, p. 100

Teacher Edition
• Pred. Consequences, 

p. 309
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p. 313
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• Section Quiz, p. 106

Teacher Edition
• ELL, p. 311
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Teacher Edition
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• Writer’s Guidebook, 
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1. Location What areas remained free of 
invasion? What areas experienced multiple 
invasions from different groups?

2. Regions Describe how the presence of 
invaders would have disrupted everyday 
life in Europe.
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In the ninth century, Vikings sacked vil-
lages and towns, destroyed churches, and 
easily defeated small local armies. The 
Vikings were warriors, and they were 
superb shipbuilders and sailors. Their 
ships were the best of the period. Long and 
narrow with beautifully carved, arched 
prows, the Viking dragon ships carried 
about 50 men. The construction of the ships 
enabled them to sail up European rivers 
and attack places far inland. By the mid-
ninth century, the Vikings had begun to 
build various European settlements.

Beginning in 911, the ruler of the west 
Frankish lands gave one band of Vikings 
land at the mouth of the Seine River, form-
ing a section of France that came to be 
known as Normandy. The Frankish policy 
of settling the Vikings and converting them 
to Christianity was a deliberate one. As a 
result of their conversion to Christianity, 
the Vikings were soon made a part of Euro-
pean civilization.

 ✓Reading Check  Evaluating What factors 
helped the Vikings invade Europe successfully? 

INVASIONS OF EUROPE, 800–1000

Carolingian Empire, 843

CHAPTER 9 Emerging Europe and the Byzantine Empire 309

See StudentWorks™ Plus 
or glencoe.com.
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Differentiated 
Instruction

Teach
S  Skill Practice

Using Geography Skills 
Ask: What island that the 
Vikings invaded is located near 
the Arctic Circle? (Iceland)  BL 

C  Critical Thinking
Predicting Consequences  
Ask: What do you think the effect 
of giving the Vikings more land 
might have been? (It might have 
discouraged further Viking invasions, 
allowed Christianity to influence 
them, and made them a part of 
European society.)  OL 

Answer: The Vikings were war-
riors and superb shipbuilders 
and sailors.

 ✓Reading Check ✓Reading Check

Answer: The Vikings were war-
riors and superb shipbuilders 
and sailors.

 ✓Reading Check ✓Reading Check

Answers:
1. Scandinavia remained free; 

England, France, and central 
Europe experienced multiple 
invasions.

2. fear, loss of property, interrup-
tion of daily life to prepare for 
attacks and defend villages

Answers:
1. Scandinavia remained free; 

England, France, and central 
Europe experienced multiple 
invasions.

2. fear, loss of property, interrup-
tion of daily life to prepare for 
attacks and defend villages

Drawing Conclusions

Objective: Draw conclusions about the Vikings.
Focus:  Have students analyze the map and text 

about the Vikings.
Teach: Have students answer questions 1–4.
Assess: Organize a debate as in item 5.
Close:  Ask students to make a general statement 

about the historical significance of the 
Vikings.

Differentiated Instruction Strategies
 BL   Have students review the section 

content on the Vikings before 
completing this activity. 

 AL   Ask students to report on a specific 
Viking settlement or cultural aspect.

 ELL   Have students work in pairs to 
complete the questions.
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Viking Routes

Off the Northumbrian coast of north-
eastern Britain sped long, low ships with
high, curving prows and sterns. The ships
rammed onto the undefended beaches of
Lindisfarne—a lonely and windswept
island, home only to the monks of
St. Cuthbert’s monastery. Fearsome,
screaming warriors poured from the bellies
of these great sailing vessels. What were the
invaders seeking?

The warriors who attacked and raided
St. Cuthbert’s in A.D. 793 were skilled
sailors, fierce fighters, and greedy looters.
They wreaked havoc as they hacked their
way into the monastery’s chapels and store-
rooms, looking for jewel-covered illumi-
nated manuscripts, golden crucifixes, and
silver communion vessels. Bloody raids 
followed in Britain and Ireland and, by the
840s, in France as well. So many churches

Vikings

Viking activity in western Europe during the A.D. 800s reflected the warriors’ interest
in attaining wealth, land, and fame.

Siege of Paris
The town trembles, and horns

resound, the walls are bathed in floods
of tears, the whole region laments: from
the river are heard the horn blasts.
Stones and spears one on top of another
fly through the air. Our men give a loud
battle cry which is answered by the
Danes. Suddenly the earth shakes (as a
tower falls): our men lament, the Danes
rejoice. Reinforcements fighting bravely
try to reach those groaning in the tower;
but in vain.

—Abbon’s account of attack in A.D. 886

History and Geography 
Activity, URB p. 141



Hands-On
Chapter Project

Step 2

The Development 
of Feudalism
  A system of lords and vassals spread 
throughout Europe after the collapse of the 
Carolingian Empire.

HISTORY & YOU What do you think of when you 
hear the term knight? Learn about the social order 
of feudalism.

The Vikings and other invaders posed a 
large threat to the safety of people through-
out Europe. Rulers found it more and more 
difficult to defend their subjects as central-
ized governments such as the Carolingian 
Empire were torn apart.

Thus, people began to turn to local 
landed aristocrats, or nobles, to protect 
them. To survive, it became important to 
find a powerful lord who could offer pro-
tection in return for service. This led to a 
new political and social order known as 
feudalism.

Knights and Vassals
At the heart of feudalism was the idea of 

vassalage. In Germanic society, warriors 
swore an oath of loyalty to their leaders 
and fought in battles for them. The leaders, 
in turn, took care of the warriors’ needs. 
By the eighth century, a man who served a 
lord in a military capacity was known as a 
vassal.

The Frankish army had originally con-
sisted of foot soldiers dressed in coats of 
mail (armor made of metal links or plates) 
and armed with swords. Horsemen had 
been throwers of spears. In the eighth cen-
tury, however, larger horses and the stir-
rup were introduced. Now, horsemen were 
armored in coats of mail (the larger horses 
could carry the weight). They wielded long 
lances that enabled them to act as battering 
rams (the stirrups kept them on their 
horses). For almost five hundred years, 
warfare in Europe was dominated by heav-
ily armored cavalry, or knights, as they 
came to be called. The knights had great 
social prestige and formed the backbone of 
the European aristocracy.

It was expensive to have a horse, armor, 
and weapons. It also took more time and 

practice to learn to use these instruments 
skillfully. With the breakdown of royal 
governments, the more powerful nobles 
took control of large areas of land. When 
these lords wanted men to fight for them, 
they granted each vassal a piece of land 
that supported the vassal and his family. 
In the society of the Early Middle Ages, 
where there was little trade and wealth 
was based primarily on land, land was the 
most important gift a lord could give to a 
vassal.

The Feudal Contract
In feudal society, having loyalty to one’s 

lord was the chief virtue. The relationship 
between lord and vassal was made official 
by a public ceremony. To become a vassal, 
a man performed an act of homage to his 
lord:

PRIMARY SOURCE

“The man should put his hands together as a 
sign of humility, and place them between the two 
hands of his lord as a token that he vows 
everything to him and promises faith to him; and 
the lord should receive him and promise to keep 
faith with him. Then the man should say: ‘Sir, I 
enter your homage and faith and become your 
man by mouth and hands [that is, by taking the 
oath and placing his hands between those of the 
lord], and I swear and promise to keep faith and 
loyalty to you against all others.’”

—A Source Book for Medieval History

By the ninth century, the grant of land 
made to a vassal had become known as a 
fief (FEEF). Vassals who held fiefs came to 
hold political authority within them. As 
the Carolingian world fell apart, the num-
ber of separate, powerful lords and vassals 
increased. Instead of a single government, 
many different people were responsible 
for keeping order.

Feudalism became increasingly compli-
cated. The vassals of a king, who were 
great lords, might also have vassals who 
would owe them military service in return 
for a grant of land taken from their estates. 
Those vassals, in turn, might likewise have 
vassals. At that level, the vassals would be 
simple knights with barely enough land to 
provide income for their equipment.

310 SECTION 2 Feudalism
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C  Critical Thinking
Determining Cause and 
Effect  Ask: What were some 
reasons that knights rose in mili-
tary importance during this 
period? (Larger horses could carry 
knights in heavy suits of armor; the 
invention of stirrups helped riders to 
stay in the saddle when they 
attacked. People began turning to 
local aristocrats for protection.)  OL 
 
For additional practice on this 
skill, see the Skills Handbook.

R  Reading Strategy
Reading Primary Sources 
Ask students to look up the defini-
tion of “homage.” Then ask them 
to re-read the primary source and 
explain how the ceremony fits the 
definition.  OL 

Creating a TV Documentary

Step 2: Documentary on Feudalism 
Stu dents plan a section of their documen-
tary set during the feudal era in Europe.

Directions: Each group does research to 
write a script that describes life during this 
period of time. Encourage students to focus 

their research. They may want to narrow their 
research to describe the life of any of the fol-
lowing: a king, great lord, knight, vassal, an 
ordinary woman, or an aristocratic woman. 
Their main goal for this step is to complete 
their script for this portion of their documen-
tary. Remind students to divide roles and to 
think about the Essential Question.

Summarizing: Allow time for groups to 
share what they learned about the Big Idea
while preparing their scripts.  OL 
(Chapter Project is continued in Section 3.)



Additional
Support

Feudalism

King

Great Lords

Less Powerful Lords

Simple Knights

Peasants/Serfs

The Feudal System

The lord-vassal relationship bound 
together greater and lesser landowners. It 
was an honorable relationship between 
free men and implied no sense of servi-
tude. Feudalism came to be characterized 
by a set of unwritten rules—known as the 
feudal contract—that determined the rela-
tionship between a lord and his vassal. The 
major obligation of a vassal to his lord was 
to perform military service, usually about 
40 days a year.

When summoned, a vassal had to appear 
at his lord’s court to give advice. Vassals 
were responsible for making payments to 
the lord on certain occasions, for example, 
the knighting of the lord’s eldest son or 
marriage of his eldest daughter.

Under the feudal contract, the lord also 
had responsibilities to his vassals. Of 
course, he supported a vassal by granting 
him land but he also had to protect his vas-
sal by defending him militarily or by tak-
ing his side in a dispute.

 ✓Reading Check  Explaining Why was land the 
most important gift a lord could give a vassal?

Feudal Society
  Men and women of the nobility were 
guided by a code of ethical behavior and society’s 
expectations of their roles.

HISTORY & YOU How do sports provide people 
with an outlet? Read how tournaments provided an 
outlet for knights. 

Feudal society was built around a cul-
ture of warfare as vassals prepared to fight 
for their lords when called upon. However, 
such a society also needed to find ways to 
prevent conflicts and violence from tearing 
the society apart.

Nobility and Chivalry
In the Middle Ages, European society, 

like Japanese society during the same 
period, was dominated by men whose 
chief concern was warfare. Like the Japa-
nese samurai, many European nobles 
loved war. As one nobleman wrote in a 
poem on the subject:

From roughly 800 to 1500, the social system of 
feudalism provided security for most of Europe. 
Feudalism involved a complex web of obligations for 
people at all levels of society.

Kings awarded tracts of land, called fiefs, to nobles.  
As vassals to the king, nobles pledged their loyalty and 
promised military services as a knight. Wealthier nobles 
subdivided their land into fiefs for lesser nobles and 
thus had vassals of their own. Peasants and serfs were 
not a formal part of feudalism. They were tied to the 
land. For them, the feudal order meant security.

1. Comparing and Contrasting How did 
the obligations of the serfs differ from 
those of lords and knights?

2. Evaluating What does the chart reveal 
about feudal values? 

D
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D  Differentiated
  Instruction
English Language Learners 
Discuss the concept of a feudal 
“contract” with students. Next, 
discuss modern contracts the stu-
dents may be familiar with such as 
a business contract to provide cer-
tain services.  ELL 

Answer: because wealth was 
based primarily on land, which 
could be used to maintain the 
expense of being a knight

 ✓Reading Check ✓Reading Check

Answer: because wealth was 
based primarily on land, which 
could be used to maintain the 
expense of being a knight

 ✓Reading Check ✓Reading Check

Answers: 
1. Serfs paid their obligation in 

food and labor; lords paid 
with land and by protecting 
vassals; knights paid with 
military service.

2. Feudal society was domi-
nated by land holders and a 
culture of warfare. The 
majority of people who 
worked the land had little 
power.

Answers: 
1. Serfs paid their obligation in 

food and labor; lords paid 
with land and by protecting 
vassals; knights paid with 
military service.

2. Feudal society was domi-
nated by land holders and a 
culture of warfare. The 
majority of people who 
worked the land had little 
power.

Activity: Interdisciplinary Connection

Daily Life Discuss the organization of feu-
dal society as a way to provide security and 
order within medieval society. Then discuss 
ways that modern American society pro-
vides security and order. Create a chart that 
lists different levels of people (king, vassals, 

knights, peasants) and their duties. Then 
create a second chart alongside which lists 
how similar levels and duties are structured 
today. For example, the king received taxes 
and provided protection while today, local, 
state, and federal governments collect taxes 

and provide protection. Ask: Would a feu-
dal system work in modern society? 
(Students may think not, since society is much 
more complex, not all people are attached to 
the land, and modern warfare can’t rely on 
privately-trained warriors.)  OL  



Additional
Support

Medieval Castle

By the end of the twelfth century, a castle’s 
keep was the strongest part of the castle, but 
people lived, entertained, worshiped, and 
conducted business in smaller buildings on 
the bailey.

1. Making Inferences Which structures in a 
late medieval castle helped to protect the 
castle from invaders?

2. Drawing Conclusions Why might a cas-
tle include its own offices, stables, kitchen, 
and chapel?

PRIMARY SOURCE

“And well I like to hear the call of 
‘Help’ and see the wounded fall, 
Loudly for mercy praying, 
And see the dead, both great and small, 
Pierced by sharp spearheads one and all.”
—Sources of the Western Tradition, vol. 1

The nobles were the kings, dukes, counts, 
barons, and even bishops and archbishops 
who had large landed estates. Their land-
holdings gave them considerable political 
power in medieval society. They formed 
an aristocracy, or nobility, that consisted of 
people who held political, economic, and 
social power.

Great lords and ordinary knights came 
to form a common group within the aris-
tocracy. They were all warriors, and the 
institution of knighthood united them all. 
However, there were also social divisions 
among them based on extremes of wealth 
and landholdings.

Trained to be warriors but with no adult 
responsibilities, young knights had little to 
do but fight. In the twelfth century, 
tournaments—contests where knights 
could demonstrate their fighting skills—
began to appear. By the late twelfth cen-
tury, the joust—individual combat between 
two knights—had become the main part of 
the tournament.

312 SECTION 2 Feudalism

People could retreat to 
the well-defended keep 

in case of attack.
The bailey was a 

fenced enclosure of 
land or courtyard. 

Feasts were held 
in the great hall. 

The drawbridge could 
be raised to prevent 
entry to the castle. 

Early castles were 
surrounded by a moat 
or water-filled ditch. 

The barbican was 
a walled defense 

used to protect the 
castle gatehouse. 

The portcullis was moved up 
and down to open or close the 

entrance to the barbican.

C

W
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C  Critical Thinking
Making Inferences  Ask: How 
did a moat help protect a castle 
from attack? (Men and horses 
couldn’t cross the moat to attack 
the walls; even if they swam across, 
there was no land to stand on.)  BL 
For additional practice on this 
skill, see the Skills Handbook.

W  Writing Support
Expository Writing Ask stu-
dents to review the section con-
tent and to do additional research 
as necessary to gain a fuller 
understanding of “knighthood.” 
Then ask them to write a short 
essay that explains how knight-
hood could unite as well as divide 
great lords and ordinary knights. 
 AL  

Answers: 
1. barbican, portcullis, moat, 

drawbridge
2. A castle needed to be self-

sufficient to withstand a 
siege.

Answers: 
1. barbican, portcullis, moat, 

drawbridge
2. A castle needed to be self-

sufficient to withstand a 
siege.

Extending the Content

Jousting and Tournaments Tournaments 
allowed knights to maintain their fighting 
skills while providing entertainment for peo-
ple. In some tournaments, groups of knights 
would battle on a field; in others the combat 
would be limited to two knights. There were 

also practice jousts where knights attempted 
to spear rings on their lances. In some cases, 
knights battled to the death, but this prac-
tice was soon opposed by the Church and by 
kings. Rules were established around 1300, 
which limited the risk of death. Changes in 

warfare, such as improved longbows and, 
later, gunpowder, eventually made mounted 
knights obsolete. Jousting still remains pop-
ular, with “tournaments” at many medieval 
fairs today. It’s even the official state sport of 
Maryland!



Answers

For help with the concepts in this section of Glencoe World 
History, go to glencoe.com and click Study Central.

Knights saw tournaments as an excellent way to train 
for war. One knight expressed it in these words: “A knight 
cannot distinguish himself in war if he has not trained for 
it in tourneys.”

In the eleventh and twelfth centuries, under the influ-
ence of the Catholic Church, there gradually evolved 
among the nobility an ideal of civilized behavior, called 
chivalry. Chivalry was a code of ethics that knights were 
supposed to uphold. In addition to their oath to defend 
the Church and defenseless people, knights were expected 
to treat captives as honored guests instead of putting them 
in dungeons. In terms of the treatment of women, chivalry 
put the aristocratic woman on a pedestal. A knight was to 
treat her with tenderness and respect.

Chivalry also implied that knights should fight only for 
glory and not for material rewards. Of course, this ideal 
was not always followed.

Aristocratic Women’s Roles
Although women could legally hold property, most 

remained under the control of men—of their fathers until 
they married and of their husbands after they married. 
Still, aristocratic women had many opportunities to play 
important roles.

Because the lord was often away at war or court, the 
lady of the castle had to manage the estate. Households 
could include large numbers of officials and servants, so 
this was no small responsibility. Care of the financial 
accounts alone took considerable knowledge. The lady of 
the castle was also responsible for overseeing the food 
supply and maintaining all the other supplies needed for 
the smooth operation of the household.

Women were expected to be subservient to their hus-
bands, but there were many strong women who advised, 
and even dominated, their husbands. Perhaps the most 
famous of these was Eleanor of Aquitaine. Eleanor was 
one of the most remarkable personalities of twelfth-cen-
tury Europe. Heiress to the duchy of Aquitaine in south-
western France, she was married at the age of 15 to King 
Louis VII of France. The marriage was not a happy one, 
and Louis had their marriage annulled. Eleanor married 
again, only eight weeks later, to Duke Henry of Normandy, 
who soon became King Henry II of England.

Henry II and Eleanor had a stormy relationship. She 
spent much time abroad in her native Aquitaine, where 
she created a brilliant court dedicated to cultural activities. 
She and Henry had eight children (five were sons). Two of 
her sons—Richard and John—became kings of England.

As Eleanor aged, she continued to travel to arrange 
royal and noble weddings and to manage her estates. 
She lived until her eighties, dying in 1204 in an abbey.

 ✓Reading Check  Summarizing List three features of chivalry.

Vocabulary
1. Explain  the significance of: Magyars, 

Hungary, Vikings, enabled, Normandy, 
feudalism, vassal, knight, fief, feudal 
contract, contract, tournament, chivalry, 
Eleanor of Aquitaine.

Main Ideas
2. Explain  how Frankish traditions weakened 

the Carolingian Empire following 
Charlemagne’s death.

3. Describe  the benefits granted a vassal 
under feudalism. What was a vassal’s 
primary obligation to his lord?

4. List  the invasions that besieged the 
Carolingian Empire throughout the ninth 
and tenth centuries.

Critical Thinking
5. The BIG Idea Summarize  What 

factors helped feudalism develop in 
western Europe throughout the ninth and 
tenth centuries?

6. Contrasting Information  Use a table like 
the one below to list the differences 
between the social order of feudalism and 
empires. 

Feudalism Empires

7. Analyzing Visuals  Analyze the cast on 
page 312. What does its structure reveal 
about medieval life? 

Writing About History
8. Descriptive Writing  Describe a twelfth-

century tournament, using details to create 
vivid images. Use your local library or the 
Internet to supplement the text information. 
What questions would you ask about 
tournaments, knights, and jousting?
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C  Critical Thinking
Comparing and Contrasting  
Ask: How do you think the code 
of chivalry compares to expecta-
tions of modern soldiers? 
(Answers may include treating cap-
tives as guests are not expectations 
of modern soldiers but defending the 
defenseless could be comparable.)  OL 

Assess

Study Central provides summa-
ries, interactive games, and online 
graphic organizers to help stu-
dents review content.

Close
Making Generalizations  
Ask: What purposes did feudal-
ism serve in Europe? (It provided 
a social, political, and economic 
system.)

Answer: Knights were to 
defend the Church and the 
defenseless, treat captives 
as honored guests, and fight 
only for glory.

 ✓Reading Check ✓Reading Check

Answer: Knights were to 
defend the Church and the 
defenseless, treat captives 
as honored guests, and fight 
only for glory.

 ✓Reading Check ✓Reading Check

1. Definitions for the vocabulary words are 
found in the section and the Glossary.

2. The tradition of dividing an estate among 
the heirs weakened the empire.

3. The benefits included land and protection. 
A vassal’s primary obligation to his lord was 
military service.

4. The empire was invaded by Muslims, 
Magyars, and Vikings.

5. The key factors were the collapse of central 
authority and invasions by Muslims, 
Magyars, and Vikings.

6. Feudalism: local; voluntary relationship 
based on feudal contract; many people 
responsible for keeping order; Empires: 
large political unit; control usually obtained 
through military conquest; control is usually 
centralized.

7. Answers will vary but should note how the 
castle’s features emphasize the need for 
physical security in medieval society.

8. Students’ responses will vary, but should be 
logical and consistent with the section con-
tent about tournaments, knights, and 
jousting.



Background

The Code of Chivalry
Beginning in the eleventh and twelfth centuries, the idea of chivalry 

developed. This was an idealized set of rules and behaviors that knights were 
called on to follow. These rules varied according to time and place, but generally 
the ideal heroic knight was influenced by courtesy, fairness, piety, and devotion 
to an honorable idea.

MORE ROMANCE THAN REALITY
Chivalry existed to a certain degree, but it hardly controlled the way 

knights behaved or courts were run. It was first a literary movement—
troubadours and bards spread romantic tales of noble, usually fictitious 
knights. The stories were also based on the ideas of “courtly love,” in which 
courtesy toward women was considered the most important quality. It 
began in the “courts of love” in southern France and then spread, but was 
never adopted by any large numbers of the nobility. It was a romanticized 
idea, but, as one historian states, chivalry was “more playacting than real.”

314

In the feudal system, a knight 
swore his oath of loyalty to 

his liege lord. This oath 
helped form a basis for the 

ideals of chivalry.

The code of chivalry was 
reserved for wealthy and 

noble horse soldiers, 
called knights.

The word “chivalry” 
comes from cheval, 

the French word 
for horse.
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Focus
Introducing Social History 
Have students recall what they 
know about feudalism. Ask: Why 
might a group of young men 
dedicated to warfare need a 
code of conduct? (Answers  may 
include to ensure they used their 
skills for the right purposes.)  OL 

Teach
W  Writing Support
Personal Writing Have stu-
dents write a short essay explor-
ing how the four values of chivalry 
might be reflected in their own 
lives.  OL  

D  Differentiated
  Instruction
Verbal/Linguistic Explain that 
several words derive from the 
Latin word caballarius meaning 
“horseman.” In French it is cheva-
lier, in Italian cavaliere, in Spanish 
cabaliero, and in English cavalier. 
However, the word knight is more 
commonly used in English.  AL  

Knights and Chivalry The term chivalry
originally referred to knights themselves 
and later came to mean the code of con-
duct expected of knights. It then came to 
have the broader meaning of “courtesy.” 
Boys might begin training for knighthood 

as early as age 7 and would go through sev-
eral stages of education and responsibility. 
Before he could be knighted, a young man 
had to demonstrate his skill in fighting and 
be able to pay for his own horse and armor. 
The practice of chivalry was perhaps closest 

to reality during and just after the Crusades. 
During that period, European knights were 
united in fighting for a religious cause. They 
also sought to help pilgrims who came to 
the newly reclaimed Holy Land.



PERIODS OF CHIVALRY
The history of chivalry is sometimes viewed in four periods. The 

first was during the Crusades, when knights pledged themselves to 
their holy task. The second was in the Crusades’ aftermath, when 
military orders, like the Knights Templar, were formed, and member 
knights took chivalric oaths. The third was during the Hundred 
Years’ War, when the concepts of honor in battle and with women 
dominated chivalric ideals. The fourth period was during the 1400s, 
when chivalry was carried out in ceremonies in royal courts.

A CHIVALROUS KNIGHT PLEDGED 
LOYALTY AND SERVICE…

ANALYZING VISUALS

1. Evaluate How important 
do you think chivalry was in 
the history of Europe? 
Explain your answer.

2. Comparing Are there any 
modern equivalents of chiv-
alry? Give some examples.

315 

To the Church
The Roman Catholic Church was a 

major influence on life in the 
Middle Ages. Rigorous observance 
of Church doctrine was expected, 
although Church practices varied 

across the continent.

To His Lord
The knight was a soldier. Loyalty 

to his lord was essential in a 
feudal society, and a central 

element of chivalry.

To the Weak
Ideally, a knight would be 

expected to use his military skill 
and social standing to protect the 
most vulnerable people in society.

To Women
Knights were expected to be 

honorable in their dealing with 
noblewomen. In time, a romantic 

idea developed: a knight was 
supposed to pledge his devotion and 
service to a noble lady, who might be 

married to someone else.
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R  Reading Strategy
Sequencing Events Help stu-
dents understand the sequence by 
giving them the dates for the Cru-
sades (1096–1204, see pages 
325–327) and the Hundred Years’ 
War (1337–1453, see pages 356–
357). Make sure they understand 
the meaning of aftermath.  BL  

Assess/Close
Have students answer the 
Analyzing Visuals questions and 
share their responses with a part-
ner. Have students compare the 
different periods of chivalry.  OL 

 

Answers: 
1. Answers may include that it 

was mainly an ideal impor-
tant to cultural and literary 
history.

2. Students may suggest rules 
of sportsmanship, or aca-
demic honor codes.

Answers: 
1. Answers may include that it 

was mainly an ideal impor-
tant to cultural and literary 
history.

2. Students may suggest rules 
of sportsmanship, or aca-
demic honor codes.

Dramatizing Chivalry The stories of chiv-
alry began with the French troubadours, 
and they included stories of Britain’s King 
Arthur and his Knights of the Round Table. 
Discuss with students what they know 
about the Arthurian legend from books or 
movies. Ask: How do these stories exem-
plify the values of chivalry? (Students may 

mention that Arthur and the knights were 
dedicated to maintaining peace, went on reli-
gious quests for the Holy Grail, and practiced 
the ideal of courtly love). Organize students 
into groups and instruct them to choose a 
short example from an Arthurian story to 
use as the basis for a skit that demonstrates 
the ideals of chivalry. Tell students to make 

sure that all members of their group have a 
role in creating and acting in the skit. Some 
may write the script and others make or 
find simple props. Invite each group to pres-
ent its skit and discuss how it reflects the 
code of chivalry.  OL  

Activity: Collaborative Learning



The Growth of European Kingdoms
The domination of society by the nobility reached its high 

point between 1000 and 1300—the High Middle Ages. At the 
same time, monarchs began extending their power. This 
frequently led to conflict between the two.

England in the High Middle Ages
  King John of England put his seal on the Magna Carta in 1215, 
 recognizing the rights of his nobles, and keeping the English monarch from ever 
becoming an absolute ruler.

HISTORY & YOU What other famous documents granting rights can you name? 
Read how the nobles and the kings clashed.

Angles and Saxons, Germanic peoples from northern Europe, 
had invaded England early in the fifth century. King Alfred the 
Great had united various kingdoms in the late ninth century, and 
since then England had been ruled by Anglo-Saxon kings.

The Norman Conquest
On October 14, 1066, an army of heavily armed knights under 

William of Normandy landed on the coast of England and soundly 
defeated King Harold and his foot soldiers at the Battle of Hast-
ings. William was crowned king of England. Norman knights 
received parcels of land, which they held as fiefs, from the king. 
William made all nobles swear an oath of loyalty to him as sole 
ruler of England.

The Norman ruling class spoke French, but the marriage of the 
Normans with the Anglo-Saxon nobility gradually merged Anglo-
Saxon and French into a new English language. The Normans also 
took over existing Anglo-Saxon institutions, such as the office of 
sheriff. William took a census, known as the Domesday Book. It 
was the first census taken in Europe since Roman times and 
included people, manors, and farm animals. William also devel-
oped more fully the system of taxation and royal courts begun by 
earlier Anglo-Saxon kings.

Henry II and the Church
The power of the English monarchy was enlarged during the 

reign of Henry II, from 1154 to 1189. Henry increased the number 
of criminal cases tried in the king’s court and also devised means 
for taking property cases from local courts to the royal courts. By 
expanding the power of the royal courts, Henry expanded the 
king’s power. In addition, because the royal courts were now 

GUIDE TO READING

The BIG Idea
Order and Security During the High 
Middle Ages, monarchs began to extend their 
power and build strong states.

Content Vocabulary
• common law (p. 317)
• Magna Carta (p. 318)

• Parliament (p. 318)
• estate (p. 319)

Academic Vocabulary
• challenge (p. 317) • document (p. 317)

People and Places
• William of Normandy 

(p. 316)
• Henry II (p. 316)
• Thomas à Becket 

(p. 317)
• Paris (p. 319)

• Philip II Augustus 
(p. 319)

• Otto I (p. 319)
• Slavs (p. 320)
• Kiev (p. 321)
• Alexander Nevsky 

(p. 321)

Reading Strategy
Cause and Effect Use a chart like the 
one below to show the main reasons why eastern 
Slavs developed separately from western Europe.

Causes

Cultural 
Development of 
Eastern Slavs

Effect
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Causes: They were originally a single non-Germanic 
people; they were close to the Byzantine Empire; 
they were Orthodox Christians, not Catholics

Answers to Graphic:
Causes: They were originally a single non-Germanic 
people; they were close to the Byzantine Empire; 
they were Orthodox Christians, not Catholics
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Strong monarchies developed in France and 
England, while Germany and Italy consisted 
of independent states.

1. Location Locate Runnymede. In which 
kingdom is it located?

2. Place Create a bar graph comparing the 
sizes of the kingdoms on this map.

found throughout England, a body of 
common law—law that was common to 
the whole kingdom—began to replace law 
codes that varied from place to place.

Henry was less successful at imposing 
royal control over the Church. He claimed 
the right to punish clergymen in royal 
courts. Thomas à Becket, archbishop of 
Canterbury and the highest-ranking Eng-
lish cleric, claimed that only Roman Cath-
olic Church courts could try clerics. An 
angry king publicly expressed the desire to 
be rid of Becket: “Who will free me of this 

priest?” Four knights took the challenge,
went to Canterbury, and murdered the 
archbishop in the cathedral. Faced with 
public outrage, Henry backed down in his 
struggle with the Church.

The Magna Carta
Many English nobles resented the ongo-

ing growth of the king’s power and rebelled 
during the reign of King John. At Runny-
mede in 1215, John was forced by the nobles 
to put his seal on a document of rights. 

EUROPE, 1160
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Differentiated 
Instruction

Teach
S  Skill Practice

Using Geography Skills Ask:
What islands were controlled by 
the Holy Roman Empire? (Corsica, 
Sardinia)  BL 

R  Reading Strategy
Academic Vocabulary Ask stu-
dents to define the word challenge
and to provide examples of what 
they would consider challenges. 
Then ask them to discuss the chal-
lenge issued by the king, its conse-
quences, and how challenges can 
have far-reaching effects.  OL 

Answers:
1. kingdom of England
2. One example of small to large 

bars in the graph might be 
Wales, Venetian Territories, 
Papal States, Navarre, Prussia, 
Ireland, Aragon, Denmark, 
Scotland, Sicily, Leon, Castile, 
Poland, Norway, France, 
Hungary, England, Muslim 
Territory, Sweden, Byzantine 
Empire, Holy Roman Empire, 
Kievan Rus.

Answers:
1. kingdom of England
2. One example of small to large 

bars in the graph might be 
Wales, Venetian Territories, 
Papal States, Navarre, Prussia, 
Ireland, Aragon, Denmark, 
Scotland, Sicily, Leon, Castile, 
Poland, Norway, France, 
Hungary, England, Muslim 
Territory, Sweden, Byzantine 
Empire, Holy Roman Empire, 
Kievan Rus.

Objective:  Analyze information about Britain’s 
Parliament.

Focus:  Analyze the selected reading passages about 
Parliament.

Teach: Have students answer questions 1–2.
Assess: Ask students to complete item 3.
Close:  Ask students to compare Parliament in the 

Middle Ages with that of today.

Differentiated Instruction Strategies
 BL   Pair students and have them answer 

the questions together.
 AL   Have students debate which Parliament 

(that of the Middle Ages or the one 
today) is more effective.

 ELL   Help students to summarize each 
paragraph as they read.

Analyzing Information
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THEN The Magna Carta was a document that
required that the monarch consult his or her
subjects before imposing taxes on them. This
rule was an important step in the develop-
ment of the British Parliament. The monarch
met with prominent citizens about taxation,
funding for military affairs, and other legal
issues that could not be settled in court. This
helped to create the framework and prece-
dents necessary for a governing body such as
the Parliament.

The first Parliament was made up of the
House of Lords and the House of Commons.
The House of Lords consisted of all of the
nobles and church leaders (the prominent citi-
zens) in England. Their seats were hereditary
or, in the case of the church leaders, passed on
to their successors. Two knights from each
county and two people from every town were
either appointed or elected to the House of
Commons.

As time went on, members of Parliament
began to submit possible laws, or bills, for the
king’s approval. Eventually, both houses of
Parliament, as well as the king, had to agree
on a bill before it could become law. By the
time of the Tudor kings, most laws would
originate in Parliament, where sessions were
lasting longer, and its members were develop-
ing more sophisticated political skills.

In spite of these advances, Parliament 
mainly served the privileged classes. The
House of Lords played a more active legisla-
tive role than did the House of Commons. 

NOW Today, the prime minister, rather than
the monarch, is the leader of the United
Kingdom. He or she selects the cabinet of min-
isters, or department heads, who set domestic
and foreign policy. Most of these ministers are
members of Parliament. 

The prime minister’s chief function is leg-
islative. If the majority party does not pass a
law submitted by the prime minister, citizens
of the United Kingdom must elect different
members of Parliament, who then choose a
new prime minister.

The duties of the monarch are chiefly sym-
bolic and ceremonial. The king or queen for-
mally “appoints” the prime minister, who has,
in fact, already been elected. The monarch pre-
sides at the opening of each new session of
Parliament yet exerts no power in parliamen-
tary affairs. 

The political party that wins the most seats
in the House of Commons during a general
election chooses the prime minister. Therefore,
the House of Commons is the dominant house
in Parliament, unlike earlier times. Members of
the House of Commons are also responsible for
monitoring the work of the cabinet ministers.

Both houses in Parliament take part in
making laws, and both debate the issues of the
day. However, the power of the House of
Lords has greatly diminished. The 1999 House
of Lords Act began the process of reducing the
number of hereditary peers in that House.

As in the Middle Ages, the United
Kingdom’s government is centralized. There
are no local or state legislatures. Yet today, it is
the House of Commons that determines the
laws of the land, not the monarch and his or
her lords. 

Parliament: Medieval England and Today’s 
United Kingdom

CRITICAL THINKING

Directions: Answer the following questions
on a separate sheet of paper.
1. Drawing conclusions: Why did giving

English citizens a voice in making taxes
help the development of Parliament? 

2. Making comparisons: What functions
make it possible for the House of
Commons to play a greater role in govern-
ment than the House of Lords?

3. Synthesizing information: Wealthy
townspeople became the new middle class.
Speculate on some ways that the burgesses
(and the new middle class) might have
been able to gain influence over the
monarch. Do research in the library and on
the Internet to learn about how the new
middle class gained power. Write a brief
report of your findings. 

Name ____________________________________ Date ________________ Class __________

Linking Past and Present Activity 9

Linking Past and Present 
Activity, URB p. 150



Additional
Support

1. Making Inferences Why might the 
nobles have insisted that King John send 
away his foreign army?

2. Summarizing What permanent effects 
did the Magna Carta have on the English 
monarchy?

It was called the Magna Carta, or the Great 
Charter. Feudal custom had recognized 
that the relationship between king and 
vassals was based on mutual rights and 
obligations. The Magna Carta gave written 
recognition to that fact and was used in later 
years to strengthen the idea that a monarch’s 
power was limited, not absolute.

In the thirteenth century, during the 
reign of Edward I, an important institution 
in the development of representative 
 government—the English Parliament—

also emerged. It was composed of two 
knights from every county, two people 
from every town, and all of the nobles and 
bishops throughout England. Eventually, 
nobles and church lords formed the House 
of Lords; knights and townspeople, the 
House of Commons. The Parliaments of 
Edward I granted taxes, discussed politics, 
and passed laws.

 ✓Reading Check  Analyzing Why was 1066 a 
turning point in history?

THE MAGNA CARTA

  A depiction of John of England signing the Magna Carta 
from Cassell’s History of England—Century Edition

Bettmann/CORBIS
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R  Reading Strategy
Summarizing Ask students to 
re-read the paragraph at the top 
of p. 318 and write a summary of it. 
(The Magna Carta made it clear that 
the monarch’s powers were limited; 
Parliament passed laws, levied taxes, 
and included representatives of com-
mon people and nobles.)  OL 
 

D  Differentiated
  Instruction
Advanced Learners Have stu-
dents read a copy of the original 
Magna Carta. Then ask them to 
rewrite a section of it, using stan-
dard modern English.  AL  

Answer: It’s the date of William 
of Normandy’s victory over the 
Anglo-Saxons, and heralded 
major changes in English gov-
ernment, language and culture.

 ✓Reading Check ✓Reading Check

Answer: It’s the date of William 
of Normandy’s victory over the 
Anglo-Saxons, and heralded 
major changes in English gov-
ernment, language and culture.

 ✓Reading Check ✓Reading Check

Answers: 
1. So the king could not fight 

the nobles.
2. The Magna Carta put limits on 

the power of the monarchy.

Answers: 
1. So the king could not fight 

the nobles.
2. The Magna Carta put limits on 

the power of the monarchy.

Activity: Interdisciplinary Connection

Civics Have students review the articles of 
the Magna Carta listed in the Turning Point 
feature. Then ask students to imagine living 
under a government which did not have 
these limits. Ask: What might happen to 

you if your government did not have these 
limits? (A person could be arrested and 
imprisoned without a trial; punishment of 
crimes could be avoided through payment; 
people could be held for unreasonable 

amounts of time without trial; mercenaries 
from other countries might be hired as police; 
property could be taken without reason; 
unjust fines could be levied.)  OL 



France in the Middle Ages
  One section of Charlemagne’s empire 
became France.

HISTORY & YOU Which states were originally 
French territory? Read about the development of the 
French monarchy.

In 843, the Carolingian Empire was 
divided into three sections. One of them, 
the west Frankish lands, formed the core of 
the kingdom of France. In 987, after the last 
Carolingian king died, the west Frankish 
nobles made Hugh Capet their king, estab-
lishing the Capetian (kuh•PEE•shuhn) 
dynasty of French kings.

Although they were called kings, the 
Capetians had little real power. The royal 
domain, or lands they controlled, included 
only the area around Paris, known as the 
Ile-de-France. Formally, they were above 
the great dukes of France, but many of the 
dukes were actually more powerful.

The reign of Philip II Augustus, who 
reigned from 1180–1223, was a turning point 
in the French monarchy, expanding its 
income and power. Philip fought wars 
against the English to take control of the 
French territories of Normandy, Maine, 
Anjou, and Aquitaine. Philip’s successors 
continued to add lands to the royal domain.

Much of the thirteenth century was 
dominated by the reign of Louis IX. Deeply 
religious, he was later made a saint by the 
Catholic Church. Louis was known for try-
ing to bring justice to his people by hear-
ing their complaints in person. Philip IV, 
called Philip the Fair, ruled from 1285 to 
1314. He made the monarchy stronger by 
expanding the royal bureaucracy. Indeed 
by 1300, France was the largest and best-
governed monarchy in Europe. Philip IV 
also created a French parliament by meet-
ing with members of the three estates, or 
classes—the clergy (first estate), the nobles 
(second estate), and the townspeople and 
peasants (third estate). The meeting, in 
1302, began the Estates-General, the first 
French parliament.

 ✓Reading Check  Evaluating Why was the reign 
of King Philip II Augustus important to the growth of the 
French monarchy?

The Holy Roman Empire
  Unlike England and France, the lands 
of Germany and Italy did not become united during 
the Middle Ages.

HISTORY & YOU What characteristics would make 
one group unite with another? Read how the Holy 
Roman Emperors failed.

In the tenth century, the powerful dukes 
of the Saxons became kings of the eastern 
Frankish kingdom, which came to be 
known as Germany. The best-known Saxon 
king of Germany was Otto I. Otto was a 
patron of German culture and brought the 
Church under his control. In return for 
protecting the pope, Otto I was crowned 
emperor of the Romans in 962. The title 
had not been used since the time of Char-
lemagne. Otto’s creation of a new Roman 
Empire in the hands of the Germans had 
long-range consequences. 

Struggles in Italy
As leaders of a new Roman Empire, the 

German kings attempted to rule both Ger-
man and Italian lands. Many a German 
king lost armies in Italy in pursuit of the 
dream of an empire. The two most famous 
members of one particular German dynasty 
prove this.

Frederick I and Frederick II, instead of 
building a strong German kingdom, tried 
to create a new kind of empire. Frederick I 
planned to get his chief revenues from 
Italy. He considered Italy the center of a 
“holy empire,” as he called it—hence the 
name Holy Roman Empire.

Frederick’s attempt to conquer northern 
Italy led to severe problems. The pope 
opposed him, fearing that he wanted to 
include Rome and the Papal States as part 
of his empire. The cities of northern Italy, 
which had become used to their freedom, 
were also unwilling to become his subjects. 
An alliance of these northern Italian cities 
and the pope defeated the forces of Freder-
ick I in 1176.

The main goal of Frederick II was to 
establish a strong, centralized state in Italy. 
He too was involved in a struggle with the 
popes and the northern Italian cities. 
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W  Writing Support
Personal Writing Discuss the 
general attitudes of royalty 
towards the lower classes at the 
time. Note that many kings were 
widely feared and were never in 
direct contact with people other 
than the nobility. Then ask stu-
dents to assume that they are 
either a member of royalty under 
Louis IX or a commoner (who was 
able to speak directly to him) and 
write a journal entry that 
describes their conversation with 
the king.  OL  

C  Critical Thinking
Making Inferences  Ask: What 
barriers to German control of Italy 
do you think caused German 
kings to lose armies? (the opposi-
tion by people living in northern Italy 
who were used to their freedom)  OL 

Answer: He gained control of 
Normandy, Maine, Anjou, and 
Aquitaine, which increased the 
income and power of the 
French monarchy.

 ✓Reading Check ✓Reading Check

Answer: He gained control of 
Normandy, Maine, Anjou, and 
Aquitaine, which increased the 
income and power of the 
French monarchy.

 ✓Reading Check ✓Reading Check

Hands-On
Chapter Project

Step 3

Creating a TV Documentary

Step 3: Documentary on the Growth of 
European Kingdoms Students plan a 
documentary set during the time when 
European kingdoms arose.

Directions: Each group prepares a script 
set in England, France, or another kingdom 
in Europe during the time period being 

studied. Groups will select subjects from the 
section (such as an English noble, King John, 
Thomas Becket, a new member of Parliament, 
or a Saxon king) and do research as neces-
sary to prepare a portion of their documen-
tary. In this portion, students may want to 
use illustrated maps and focus on presenting 
a biography of a particular person of the 
period. Students should keep the essential 
question in mind as they work.

Summarizing: Allow time for groups to 
share any illustrations or maps that they 
have prepared to help convey information 
about the rise of the European kingdoms. 
OL  
(Chapter Project is continued in Section 4.)



Differentiated 
Instruction

Leveled Activities
 BL   Guided Reading 

Activity, URB p. 162
 OL   People in World History 

Activity, URB p. 152
AL   Critical Thinking 

Activity, p. 140
 ELL   Content Vocabulary 

Activity, URB p. 135
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Name Date Class 

The Growth of European Kingdoms
DIRECTIONS: Fill in the blanks below as you read Section 3.

On October 14, 1066, an army of knights under William of

(1) landed on the coast of England and defeated King Harold

and his foot soldiers at (2) . William was then crowned king of

(3) . The marriage of the (4) with the

(5) nobility gradually merged Anglo-Saxon and French into a

new English culture.

The power of the English (6) was enlarged during the

reign of Henry II. By King Henry’s challenge, four knights went to

(7) and murdered the archbishop, (8) ,

who was questioning the king’s authority.

At (9) in 1215, King John was forced to put his seal on a

document of rights called the (10) , or the Great Charter. The

Magna Carta was used in later years to strengthen the idea that a monarch’s power

was limited, not (11) . In the thirteenth century, the English

(12) also emerged.

In return for protecting the pope, Otto I was crowned emperor of the

(13) in 962. German king Frederick I considered Italy the cen-

ter of a “holy empire,” as he called it—hence the name (14) .

The western Slavs eventually formed the Polish and (15)

kingdoms. The Poles, Czechs, and Hungarians all accepted western

(16) and became part of the Roman Catholic Church and its

Latin culture. Eastern Slavic peoples in the territory of present-day Ukraine and

Russia were eventually dominated by (17) rulers called the

Rus. In the thirteenth century, the (18) conquered Russia.

Guided Reading Activity 9-3
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Name Date Class 

Vladimir I, grand duke of Kiev, was 
the son of Svyatoslav I, duke of Kiev.
Svyatoslav sent his son to rule Novgorod in
972. After his father’s death, Vladimir
found himself in competition with his two
brothers to assume their father’s title. He
defeated both of them, killing one. Vladimir
thereby took control of Kiev and united
Novgorod with it. Thus, Vladimir began his
rule with expansion. Such expansion and
clever statecraft became a hallmark of his
reign. Vladimir conquered Slavic tribes and
waged war against the Lithuanians, the
Bulgars, and the Byzantines. 

Vladimir made many important deci-
sions in his capacity as a ruler. He pro-
moted the trade that helped the economy.
He ordered the building of schools and
libraries. He was an effective warrior who
expanded Russia’s western borders and
defended its people against nomads in the
east. However, it was one decision for
which Vladimir would be most remem-
bered, a decision that fundamentally
changed the history of Russia—and the
lives of its people—forever.

In 988, Vladimir, a fervent pagan, con-
verted to Christianity. It is said that
Vladimir considered several religions,
including Islam, Judaism, Roman

9 Profile 2

Catholicism,
and Eastern
Orthodoxy,
before deciding
on Eastern
Orthodoxy. He
dismissed his
four wives and
soon thereafter married Princess Anna, the
sister of the Byzantine Emperor Basil II.
Some historians argue that the benefits of
the alliance with the powerful Byzantines
may have been a factor in Vladimir’s deci-
sion to convert and marry Anna.

Regardless of his motives for conversion,
Vladimir championed Christianity. Upon his
own conversion, he required his subjects to
be baptized. In fact, the people of Kiev were
ordered to wade, en masse, into the Dnieper
River. He ordered the building of churches,
the most famous of which is the Cathedral
of the Tithes, and he supported religious
charity. Vladimir also gave the church
strong legal status. Together, these acts
formed the foundation of a Christian tradi-
tion in Russia that has lasted nearly 1,000
years. Vladimir died in 1015 and, later, was
made a saint. The Feast of Saint Vladimir
continues to be celebrated on July 15.

Vladimir I (C. 956–1015)

REVIEWING THE PROFILE

Directions: Answer the following questions on a separate sheet of paper.
1. Identify Vladimir’s religion before his conversion. To what religion did he convert? 
2. How did his conversion affect the people in his domain? 
3. What factor do some historians think helped motivate Vladimir’s conversion? 
4. Critical Thinking Expressing Problems Clearly. Because of his own religious conver-

sion, Vladimir ordered the conversion of thousands of his subjects. Do you think this was
fair? Explain your answer.

5. Critical Thinking Analyzing Information. After doing research, name two differences in
the beliefs or practices between the Catholic and Eastern Orthodox churches.
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Critical Thinking Skills Activity 9 Formulating Questions

To learn the most important information
about a topic, you need to develop the skill
of formulating good questions. When you
are asked to write a report, for instance,
you must be able to generate a list of perti-

nent questions your report will answer.
Good questions not only guide your
research but also add depth and interest to
your work. 

Directions: Read the following research topics. Develop a list of questions that would be
appropriate. Use the list of questions below for ideas, but make your own questions specific
to the topic.

1. Early Eastern Slavs were mostly farm-
ers who lived in small villages. Find
out how they plowed the soil, planted
their crops, and harvested their fields.

2. In 1215, King John of England placed
his seal on the Magna Carta. Find out
why the English nobles forced him to
do this.

Types of Questions to Ask Yourself Before You Begin Your Research:
• What am I being asked to do?
• Why is this topic important?
• Who are the important people involved?
• Where did the events take place?
• What is the time period? What are the dates?
• Why did the event happen? Is there an underlying reason for its

occurrence?
• Could the events have occurred in a different manner?
• Can comparisons be drawn to other events?
• Can I/should I accept this information as true?

135
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Content Vocabulary Activity 9f

Emerging Europe and the Byzantine Empire, 400–1300
DIRECTIONS: Match each term with its definition by writing the correct letter on the blank.

1. value of a person in money

2. the head of the Roman Catholic Church

3. man who separates himself from human society to pursue dedication to God

4. law common to a whole kingdom

5. political or social system based on the holding of all land in fief and the resulting
relation of lord to vassal and characterized by homage and legal and military
service of tenants

6. system, principles, and customs of knighthood

7. someone who goes out to spread a religious message

8. major social class, such as the clergy, the nobility, or the commons, formerly 
possessing distinct political rights

9. a separation or break

10. physical trial used to determine guilt

11. man who serves a lord in a military capacity

12. the district over which the jurisdiction of a bishop extends

13. the practice of living the life of a monk

14. female superior of a convent of nuns

15. tenant giving military service as a mounted man-at-arms to a feudal landholder

A. chivalry

B. wergild

C. abbess

D. ordeal

E. schism

F. knight

G. estate

H. vassal

I. bishopric

J. monasticism

K. monk

L. pope

M. feudalism

N. common law

O. missionary

Kiev

Baltic Sea

Black
Sea

Adriatic Sea

Danube R.
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Oder R.

Vistula
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Migration of the Slavic peoples:

Note: Modern country names
and borders are shown.

Western Slavs
Southern Slavs
Eastern Slavs

Slavic homeland

N

S
W

E

1. Movement Which Slavic groups settled 
closest to the Adriatic Sea?

2. Place What can you infer from the names 
of the Slavic groups and present-day Slavic 
countries?

See StudentWorks™ Plus 
or glencoe.com.

 Frederick II waged a bitter struggle in north-
ern Italy, winning many battles but ulti-
mately losing the war.

Effects on the Empire
The struggle between popes and emper-

ors had dire consequences for the Holy 
Roman Empire. By spending their time 
fighting in Italy, the German emperors left 
Germany in the hands of powerful Ger-
man lords. These nobles ignored the 
emperor and created their own indepen-
dent kingdoms. This made the German 
monarchy weak and incapable of main-
taining a strong monarchical state.

In the end, the German Holy Roman 
Emperor had no real power over either 
Germany or Italy. Unlike France and Eng-
land, neither Germany nor Italy created a 
national monarchy in the Middle Ages. 
Both Germany and Italy consisted of many 
small, independent states. Not until the 
nineteenth century did these states ulti-
mately become unified.

 ✓Reading Check  Explaining What is the origin 
of the term Holy Roman Empire?

Central and Eastern 
Europe 
  The Slavic peoples settled in central 
and eastern Europe, forming new kingdoms.

HISTORY & YOU Have you ever moved far away? 
Read how the Slavs changed when they settled in 
new places. 

The Slavic peoples were originally a sin-
gle people in central Europe. Gradually, 
they divided into three major groups: the 
western, southern, and eastern Slavs.

Slavic Europe
The western Slavs eventually formed 

the Polish and Bohemian kingdoms. Ger-
man monks had converted both the Czechs 
in Bohemia and the Slavs in Poland to 
Christianity by the tenth century. The non-
Slavic kingdom of Hungary was also con-
verted. The Poles, Czechs, and Hungarians 
all accepted Western Christianity and 
became part of the Roman Catholic Church 
and its Latin culture.

SLAVIC PEOPLES OF CENTRAL AND EASTERN EUROPE

C

S
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C  Critical Thinking
Predicting Consequences  
Ask: What do you think the 
effects of small independent 
states in Germany and Italy will 
be in the coming centuries? 
(Possible answer: They will be sub-
ject to repeated conflicts with each 
other and be vulnerable to attack 
by invaders because of their limited 
size and military strength.)  AL 

S  Skill Practice
Using Geography Skills  Ask: 
Which Slavic group traveled far-
thest north? (the Poles)  BL 

Answer: German kings received 
their title Roman Emperor from 
the Pope, but they considered 
Rome the center of a “holy 
empire,” hence the name.

 ✓Reading Check ✓Reading Check

Answer: German kings received 
their title Roman Emperor from 
the Pope, but they considered 
Rome the center of a “holy 
empire,” hence the name.

 ✓Reading Check ✓Reading Check

Answers:
1. Slovenes, Croats, Serbs
2. Areas are identified by the 

name of the group that set-
tled there.

Answers:
1. Slovenes, Croats, Serbs
2. Areas are identified by the 

name of the group that set-
tled there.



Answers

For help with the concepts in this section of Glencoe World 
History, go to glencoe.com and click Study Central.

The southern and eastern Slavic populations took a dif-
ferent path. The eastern Slavic peoples of Moravia were 
converted to Orthodox Christianity by two Byzantine mis-
sionary brothers, Cyril and Methodius, who began their 
activities in 863. (The Byzantine Empire and its Eastern 
Orthodox Church are discussed later in this chapter.)

The southern Slavic peoples included the Croats, the 
Serbs, and the Bulgarians. Most of them embraced Eastern 
Orthodoxy, although the Croats came to accept the Roman 
Catholic Church. The acceptance of Eastern Orthodoxy by 
many southern and eastern Slavic peoples meant that their 
cultural life was linked to the Byzantine state.

Kievan Rus
Eastern Slavic peoples had also settled in present-day 

Ukraine and Russia. There, beginning in the late eighth 
century, they began to encounter Swedish Vikings, who 
moved into their lands in search of plunder and new trade 
routes. The Vikings eventually came to dominate the 
native peoples. The native peoples called the Viking rulers 
the Rus, from which the name Russia is derived.

One Viking leader, Oleg, settled in Kiev (present-day 
Kyiv) at the beginning of the tenth century and created the 
Rus state known as the principality of Kiev. His successors 
extended their control over the eastern Slavs and expanded 
Kiev until it included the territory between the Baltic and 
Black Seas and the Danube and Volga Rivers. By marrying 
Slavic wives, the Viking ruling class was gradually assimi-
lated into the Slavic population.

The growth of the principality of Kiev attracted mission-
aries from the Byzantine Empire. One Rus ruler, Vladimir, 
married the Byzantine emperor’s sister and officially 
accepted Eastern Orthodox Christianity for himself and 
his people in 988. Orthodox Christianity became the reli-
gion of the state. Kievan Rus prospered and reached its 
high point in the first half of the eleventh century. How-
ever, civil wars and new invasions brought an end to the 
first Russian state in 1169.

Mongol Rule
In the thirteenth century, the Mongols conquered Rus-

sia. They occupied Russian lands and required Russian 
princes to pay tribute to them. One prince emerged as 
more powerful than the others. Alexander Nevsky, prince 
of Novgorod, defeated a German invading army in north-
western Russia in 1242. The khan, leader of the western 
Mongol Empire, rewarded Nevsky with the title of grand-
prince. His descendants became princes of Moscow and 
eventually leaders of all Russia.

 ✓Reading Check  Describing How was the Viking ruling class 
gradually assimilated into the Slavic population?

Vocabulary
1. Explain  the significance of: challenge, 

document, William of Normandy, Henry II, 
common law, Thomas à Becket, Magna 
Carta, Parliament, Paris, Philip II Augustus, 
estate, Otto I, Slavs, Kiev, Alexander 
Nevsky.

Main Ideas
2. Summarize  the importance of the Norman 

conquest in 1066.

3. Explain  what Henry II accomplished when 
he expanded the power of the royal courts 
in England.

4. List  the nationalities of the Slavic peoples.

Critical Thinking
5. The BIG Idea Explaining  Unified 

national monarchies did not develop in 
Germany and Italy as they did in France 
and England during the High Middle Ages. 
Why not?

6. Organizing Information  Use a chart to 
identify key achievements of monarchs in 
England and France.

Monarch/Country Achievements
1.
2.
3.
4.

7. Analyzing Visuals  Analyze the image of 
King John on page 318. What mood is 
being conveyed between the king and 
the nobles? 

Writing About History
8. Informative Writing  Imagine that you are 

a journalist attending a meeting of the first 
English Parliament. What questions would 
you ask? Write a newsletter for people of 
your town explaining what happened.
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C  Critical Thinking
Making Inferences  Ask: 
How important do you think 
waterways were in Kievan Rus? 
(Answers may include that they 
were very important, because of 
Kievan Rus’s location, rivers, and sea 
coast, and for trade.)  OL 

Assess

Study Central provides summa-
ries, interactive games, and online 
graphic organizers to help stu-
dents review content.

Close
Comparing and Contrasting  
Ask: How was the development 
of Germany and Italy different 
from that of France and England? 
(France and England established a 
unified government over a large 
area, while German and Italian 
kingdoms remained small and 
independent.)  OL 

Answer: by marrying Slavic 
wives

 ✓Reading Check ✓Reading Check

Answer: by marrying Slavic 
wives

 ✓Reading Check ✓Reading Check

1. Definitions for the vocabulary words are 
found in the section and the Glossary.

2. Normans ruled England and further devel-
oped the system of taxation and royal 
courts; influence of the Norman’s French 
language helped to create a new English 
language.

3. He expanded the king’s power and helped 
create common law.

4. Polish, Bohemian, Moravian, Croatian, 
Serbian, Bulgarian, Ukrainian, Russian

5. While the German kings were in Italy, pow-
erful nobles back home established inde-
pendent kingdoms.

6. England: Henry II—strengthened royal 
courts; John—signed Magna Carta; Edward 
I—development of English Parliament. 

  France: Philip II Augustus—regained terri-
tory from English; Philip IV—established 
Estates-General, and first French parliament.

7. The Nobles are intensely watching a rather 
calm looking King John sign this very 
important document.

8. Answers will vary, but should be consistent 
with section content.



The Eastern Roman Empire continued long after the fall of 
Rome. Islam became a major force against the eastern empire, 
and Europeans eventually led military expeditions to the region 
to reclaim land conquered by Muslims.

From Eastern Roman Empire to 
Byzantine Empire
  The Eastern Roman Empire evolved into the smaller Byzantine 
Empire, which created a unique civilization in the eastern Mediterranean.

HISTORY & YOU Does your family follow certain traditions from a long time 
ago? Read about the Eastern Orthodox Church.

During the fifth century, Germanic tribes moved into the western 
part of the Roman Empire and established their states. In contrast, 
the Roman Empire in the East, centered on Constantinople, contin-
ued to exist, although pressured by powerful Islamic forces.

The Reign of Justinian
When Justinian became emperor of the Eastern Roman Empire 

in 527, he was determined to reestablish the Roman Empire in the 
entire Mediterranean world. By 552, he appeared to have achieved 
his goals. His empire included Italy, part of Spain, North Africa, 
Asia Minor, Palestine, and Syria. However, only three years after 
Justinian’s death in 565, the Lombards had conquered much of 
Italy, and other areas were soon lost.

Justinian’s most important contribution was his codification of 
Roman law. He simplified a vast quantity of legal materials, resulting 
in The Body of Civil Law. This code of Roman laws was the basis of 
imperial law in the Eastern Roman Empire until its end in 1453. In 
addition, it became the basis for much of the legal system of Europe.

The Byzantine Empire
Justinian’s accomplishments had been spectacular, but his con-

quests left the Eastern Roman Empire with serious problems: too 
much far-flung territory to protect, an empty treasury, a decline in 
population after a plague, and renewed threats to its frontiers. 
The most serious challenge came from the rise of Islam, which 
unified Arab groups and created a powerful new force that swept 
through the Eastern Roman Empire.

Islamic forces defeated an army of the Eastern Roman Empire at 
Yarmūk in 636. As a result, the empire lost the provinces of Syria and 

GUIDE TO READING

The BIG Idea
Ideas, Beliefs, and Values The 
Byzantine Empire created a unique civilization that 
was eventually weakened by the Crusades.

Content Vocabulary
• patriarch (p. 323)
• schism (p. 324)

• Crusades (p. 325)
• infidel (p. 325)

Academic Vocabulary
• legal (p. 322) • enormous (p. 324)

People and Places
• Constantinople 

(p. 322)
• Justinian (p. 322)
• Palestine (p. 322)
• Syria (p. 322)
• Balkans (p. 323)

• Saint Bernard of 
Clairvaux (p. 326)

• Saladin (p. 326)
• Pope Innocent III 

(p. 327)

Reading Strategy
Cause and Effect As you read, use a 
diagram like the one below to help you study why 
a powerful Byzantine Empire developed.

Causes

Effect Powerful Byzantine Empire

Byzantine Empire and Crusades
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Section Spotlight Video

To generate student interest and 
provide a springboard for class 
discussion, access the Chapter 9, 
Section 4 video at glencoe.com or 
on the video DVD.

Answers to Graphic:
Causes: Constantinople was Europe’s greatest cen-
ter of commerce; emperor exercised control over 
both church and state; Macedonians expanded the 
empire

Answers to Graphic:
Causes: Constantinople was Europe’s greatest cen-
ter of commerce; emperor exercised control over 
both church and state; Macedonians expanded the 
empire
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Emerging Europe and the Byzantine Empire
Even though medieval Europe encompassed a large landmass and many people, it was

united by interrelated political and religious systems. Often one particular event, or cause,
had a number of effects.

DIRECTIONS: Read the chart below to review some of the important events discussed in
Chapter 9. Then provide a cause for each set of effects. You may need to review the chapter
to find the causes.
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Cause Effects

1. • Western Europeans ruled by central 
government

• Increase in learning and scholarship
• Alliance established between pope and

Frankish Empire.

2. • Villages and towns sacked.
• Western Europe becomes weakly centralized.
• Local officials and lords gain power.

3. • Monastic movement begins.
• Papacy gains source of political power.

4. • Lords grant fiefs to vassals.
• Vassals pay homage to lords.

5. • Anglo-Saxon and Norman cultures merge.
• Census taken in England

6. • The English king’s power becomes limited.
• Nobles establish feudal rights.

7. • Italian port cities prosper.
• European armies travel to the Holy Land.

144

Name Date Class 

Political governments and church gov-
ernments sometimes cooperate and are
sometimes at odds. Almost always, how-
ever, they influence each other and can pre-
cipitate changes in each other. In the case of
the Russian Orthodox Church, the commu-
nist government of the Soviet Union precip-
itated the formation of an entire body of
separate churches, and the dissolution of
the government has now enabled those
bodies to come back together.

After the Russian Revolution of 1917, the
official policy of the communist government
of the Soviet Union was religious tolerance,
but in fact it discouraged church member-
ship in many ways and often seized church
property. In September 1922, Russian
Orthodox church leaders established the
Russian Church Abroad in Serbia. This later
became the Russian Orthodox Church
Outside Russia (ROCOR). In November
1922, Russian Orthodox leaders in North
America followed suit. 

Since then, ROCOR churches have grown
in the United States, Europe, New Zealand,
and Australia. The ROCOR sharply sepa-
rated itself from its roots in the Moscow
patriarchate, particularly once Moscow
patriarch Sergy issued a declaration of loy-
alty to the Soviet government in 1927. The
division continued for more than 80 years.

However, once the Soviet Union began to
dissolve in the early 1990s, the ROCOR
began to seek reconciliation. Many ROCOR
members, however, preferred to remain

independent. They felt that the Russian-
based church had cooperated too fully with
the government, at times even serving as its
spy. Aleksy II, the current patriarch of
Moscow, recanted Sergy's declaration of
loyalty and canonized the last Tsar,
Nicholas II, which pleased many in the
ROCOR, but Aleksy himself has been
widely rumored to have been a KGB agent.

Nevertheless, formal correspondence was
exchanged in 2001. In 2003 Russian
President Vladimir Putin met with leaders
of the ROCOR in New York and indicated
his support for reconciliation. Committees
were set up to begin dialogue, and much
negotiation took place. In 2004 ROCOR
clergy met with Patriarch Aleksy in
Moscow.  In May 2006, the general congress
of the ROCOR voted in favor of reuniting
with the Russian Orthodox Church. 

The Moscow Patriarchate will recognize
ROCOR as inseparable, but also self-govern-
ing, independent in all matters except canon-
ical ones. Each church will control its own
bishops, but priests will be able to say Mass
in both churches. Cooperation in missionary
activities and religious education will occur.

The reconciliation has only been possible
because the current government of Russia
has a more supportive relationship with the
Russian Orthodox Church than the govern-
ment of the Soviet Union had. Once again,
politics and religion have affected each other.
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DIRECTIONS: Answer the following questions on a separate sheet of paper.
1. What was the relationship between the government of the Soviet Union and the Russian

Orthodox Church?
2. When was the ROCOR formed?
3. What event allowed reconciliation to become an option?
4. How did President Putin show support for reconciliation?
5. From the chapter, list two times that religion and politics influenced each other.
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What we call the Eastern Orthodox
Church is actually made up of several
autonomous, or self-governing, national
churches, each of which has its own patri-
arch. For example, in Russia there is the

Russian Orthodox Church, and in Romania,
the Romanian Orthodox Church. Through-
out history, the establishment of an auton-
omous national church was a source of
nationalist pride as well as political conflict.

Religious Faith Meets Nationalist Pride

Membership in Orthodox Churches
Country Members of Orthodox Church Total Population

Armenia 2,818,624 2,976,372

Bulgaria 6,100,313 7,385,367

Georgia 3,910,975 4,661,473

Greece 10,474,296 10,688,058

Macedonia 1,326,708 2,050,554

Romania 19,359,483 22,303,552

Russia 25,006,369 142,893,540

Ukraine 13,873,112* 46,710,816

Directions: Based on the table above, answer the following questions in the space provided.

1. What would be an appropriate title for the table?____________________________________

2. What is the total population of Greece? ____________________________________________

3. Which two countries are almost entirely Orthodox?__________________________________

4. a. What is the total number of Orthodox in Ukraine? _______________________________

b. Among Ukrainians, about how many times greater is the Ukraine Orthodox member-
ship than the Russian Orthodox membership? ___________________________________

c. The Russian Orthodox population makes up about what percentage of Ukraine’s total
population? _________________________________________________________________

5. The Russian Orthodox population in Russia makes up about what percentage of the total
population? ____________________________________________________________________

6. About how many more Romanian Orthodox are there than Greek Orthodox? ___________

*includes 9,669,138 Ukraine Orthodox and 4,203,973 Russian Orthodox
[Source:CIA Factbook (July 2006 estimates)]
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Time Line Activity 9

Emerging Europe and the Byzantine Empire
directions: Look at the events listed on the time line below. Then answer the questions in
the space provided.

300 600 900 1500

962 Otto I crowned
Emperor of Romans.

1054 Schism between Eastern
and Western churches.

1261 Byzantine army
recaptures Constantinople.

1453 Ottoman Turks
conquer the Byzantine
Empire and take
Constantinople.

410 Visigoths sack
Rome.

510 Clovis establishes
Frankish kingdom.

527 Justinian becomes
eastern Roman emperor.

800 Charlemagne crowned
Holy Roman Emperor.

1200

537 Hagia Sophia is
completed.

1. How many years passed between the beginning of the Crusades and the loss of Constan-
tinople to the Turks?

2. Who began to rule the Holy Roman Empire in the 900s? 

3. Who began to rule England in the 1000s? 

4. In the early 1200s, who was forced to sign an agreement with his nobles?

5. How long did the Byzantine empire continue after Constantinople was recaptured?

6. When did the pope lose control over the Eastern Church?

7. How long did it take Justinian to build Hagia Sophia after he became emperor?

8. Which Germanic people moved into the Western Roman Empire? 

1215 Magna Carta is
signed by King John.

1066 Battle of Hastings won
by William of Normandy.

1096 Crusades begin.

1. Contrasting Study the excerpts from the 
Justinian Code. How do these laws differ 
from modern American law?

2. Making Inferences Why were the Novels 
published years after the rest of the Code?

Palestine. Problems arose along the northern 
frontier as well, especially in the Balkans. In 
679, the Bulgars took possession of the lower 
Danube Valley, creating a strong Bulgarian 
kingdom.

By the beginning of the eighth century, 
the Eastern Roman Empire was much 
smaller, consisting only of the eastern Bal-
kans and Asia Minor. Historians call this 
smaller empire the Byzantine Empire, a 
unique civilization that lasted until 1453.

The Byzantine Empire was both a Greek 
and a Christian state. Greek replaced Latin 
as the empire’s official language. At the 
same time, the Byzantine Empire was built 
on a Christian faith that was shared by 

many of its citizens. The Christian church 
of the Byzantine Empire came to be known 
as the Eastern Orthodox Church. To honor 
this faith, a great artistic effort was under-
taken to enrich church building, ceremo-
nies, and decorations.

The emperor occupied a crucial position 
in the Byzantine state. Portrayed as chosen 
by God, he was crowned in sacred ceremo-
nies. His subjects were expected to pros-
trate themselves in his presence. His power 
was considered absolute.

Because the emperor appointed the 
head of the Eastern Orthodox Church, 
known as the patriarch, the emperor exer-
cised control over church as well as state. 

Soon after assuming the throne, Emperor Justinian appointed 
several commissions to collect and organize the complicated 
body of Roman laws. The result, The Body of Civil Law (or the 
Justinian Code), stands as one of the great accomplishments of 
the Middle Ages. Much of the modern world, including Scotland, 
Quebec, Louisiana, and most of mainland Europe, is governed by 
systems of justice that descend from the code.

On law: “The precepts of the law are these: to live honestly, to 
injure no one, and to give every man his due.”

On property: “By the law of nature these things are common to 
mankind—the air, running water, the sea, and consequently the 
shores of the sea.” 

On theft: “The penalty for manifest theft is quadruple the value 
of the thing stolen, whether the thief be a slave or a freeman.”

On marriage: “We have enacted that puberty in males should 
be considered to commence immediately on the completion of 
their fourteenth year; while, as to females . . . they are esteemed 
fit for marriage on the completion of their twelfth year.”

The Justinian Code

The Body of Civil Law (The Justinian Code)

Codex 
Constitutionem

A collection of all known ordinances issued by 
previous emperors. Redundant and obsolete 
material was left out. Published in 10 books.

Digest
A selection of the most valuable writings of Roman 
jurists. Any statement not selected for the Digest 
was considered invalid. Published in 50 books.

Institutes
An elementary law textbook for use by first-year 
law students. Extracts from the Codex and Digest 
were included.

Novels Several collections of new ordinances passed by 
Justinian himself after the publication of the Codex.

Emperor Justinian
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Differentiated
Instruction

Leveled Activities
 AL    OL    ELL    BL  

Teach
C  Critical Thinking

Comparing and Contrasting 
Ask: What is the difference 
between the Digest and the 
Institutes? (The Digest included 
writings on the law and was very 
long while the Institutes were 
designed for law students and only 
included excerpts from the Digest 
and the Codex.)  OL 

D  Differentiated
  Instruction
Kinesthetic Ask students to 
define the verb prostrate and use 
it in a sentence. Then ask a group 
to act out the emperor receiving 
his subjects.  BL 

Answers: 
1. Many seashores are no lon-

ger common to mankind, 
theft is now punishable by 
imprisonment as well as a 
fine, and in most states you 
must be older in order to get 
married.

2. It probably became clear 
that there were some gaps 
or inconsistencies in the law.

Answers: 
1. Many seashores are no lon-

ger common to mankind, 
theft is now punishable by 
imprisonment as well as a 
fine, and in most states you 
must be older in order to get 
married.

2. It probably became clear 
that there were some gaps 
or inconsistencies in the law.

Reteaching Activity, URB 
p. 157

Historical Significance 
Activity, URB p. 144

Enrichment Activity, URB 
p. 158

Time Line Activity, URB 
p. 149



Hands-On
Chapter Project

Step 4

The Byzantines believed that God had 
commanded their state to preserve the true 
Christian faith. Political and religious lead-
ers were all bound together in service to 
this spiritual ideal.

Life in Constantinople
Much of Constantinople was destroyed 

by riots in 532. Afterward, Emperor Justin-
ian rebuilt the city and gave it the appear-
ance it would keep for almost a thousand 
years. With a population estimated in the 
hundreds of thousands, Constantinople 
was the largest city in Europe during the 
Middle Ages.

The city was dominated by an immense 
palace complex, hundreds of churches, 
and a huge arena known as the Hippo-
drome, where gladiator fights and chariot 
races were held. Justinian’s public works 
projects included roads, bridges, walls, 
public baths, law courts, schools, churches, 
and underground reservoirs to hold the 
city’s water supply.

His greatest achievement was the famous 
Hagia Sophia—the Church of the Holy 
Wisdom. The center of Hagia Sophia con-
sists of four large piers crowned by an 
enormous dome, which seems to float in 
space. Light from 42 windows at the 
dome’s base helps create this impression.

Until the twelfth century, Constantinople 
was medieval Europe’s greatest center of 
commerce. It was the chief center for the 
exchange of products between West and 
East. Highly desired in Europe were the 
products of the East: silk from China, spices 
from Southeast Asia and India, jewelry 
and ivory from India (the latter used for 
church items), wheat and furs from south-
ern Russia, and flax and honey from the 
Balkans. These goods flowed into Con-
stantinople, and many were then shipped 
throughout Europe.

Imported raw materials were also used in 
Constantinople for local industries. In Jus-
tinian’s reign, two Christian monks smug-
gled silkworms from China to begin a silk 
industry. European demand for silk cloth 
made it the city’s most lucrative product.

 ✓Reading Check  Evaluating How did the rise of 
Islam affect the Eastern Roman Empire?

New Heights and 
New Problems
  The Macedonians expanded the 
Byzantine Empire, but new threats arose in the late 
eleventh century.

HISTORY & YOU How do you handle a difference 
of opinion? Read about the schism between the 
Eastern Orthodox Church and the Catholic Church.

The size of the Byzantine Empire was 
greatly reduced by the early eighth century, 
but the empire recovered and even expanded 
through a new dynasty known as the Mace-
donians, who ruled from 867 to 1081.

Macedonian Emperors
The Macedonian emperors expanded the 

empire to include Bulgaria in the Balkans, 
Crete, Cyprus, and Syria. By 1025, the Byz-
antine Empire was the largest it had been 
since the 600s. By expanding trade with 
western Europe, the Macedonians renewed 
prosperity to Constantinople.

The new dynasty restored much of the 
empire’s power, but incompetent successors 
undid most of the gains. Power struggles 
between army leaders and wealthy families 
led to disorder in the late eleventh century.

Religious Issues
Relations with the Catholic Church grew 

worse because the Eastern Orthodox 
Church did not accept the pope as the sole 
head of Christianity. In 1054, the pope and 
the Byzantine patriarch formally excom-
municated each other—each took away the 
other’s rights of church membership. This 
began a schism, or separation, between the 
two great branches of Christianity that has 
not been completely healed to this day.

The Byzantine Empire’s greatest exter-
nal threat came from the Seljuk Turks in 
Asia Minor—the empire’s main source of 
food and workers. In 1071, a Turkish army 
defeated Byzantine forces at Manzikert. As 
a result, Emperor Alexius I turned to 
Europe for military aid to fight the Turks.

 ✓Reading Check  Summarizing What threats 
did the Byzantine Empire face in the eleventh century?
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D  Differentiated
  Instruction
English Language Learners 
Ask students to review their 
knowledge of Rome. Ask: What 
words could describe both Rome 
and Constantinople? (Both were 
magnificent cities with beautiful 
buildings; both offered public enter-
tainment and public services such 
as baths, and so on.)  ELL  

W  Writing Support
Narrative Writing Ask students 
to re-read the story of silkworms in 
Constantinople. Then ask them to 
write a short narrative that 
describes the smuggling, the jour-
ney from China, and the care of the 
silkworms.  OL  

Answer: The Muslims dimin-
ished the size of the Roman 
Empire by conquering Syria 
and Palestine.

 ✓Reading Check ✓Reading Check

Answer: The Muslims dimin-
ished the size of the Roman 
Empire by conquering Syria 
and Palestine.

 ✓Reading Check ✓Reading Check

Answer: Internal—power 
struggles between military and 
political leaders. External—
church schism; advance of the 
Seljuk Turks; need for military 
help from the West.

 ✓Reading Check ✓Reading Check

Answer: Internal—power 
struggles between military and 
political leaders. External—
church schism; advance of the 
Seljuk Turks; need for military 
help from the West.

 ✓Reading Check ✓Reading Check

Creating a TV Documentary

Step 4: Documentary on the Byzantine 
Empire Students plan a portion of their 
documentary set during the Byzantine 
Empire.

Directions: Groups will select topics from 
the section and do research as necessary to 
prepare their script. Their main goal is to 

show daily life during this period. Students 
might highlight Justinian and his wife 
Theodora, a member of their court, a resi-
dent of Constantinople, a Crusader, or a 
merchant who profited from the Crusades. 
Students should also begin to rehearse and 
revise their other scripts, and create any 
props, as final preparation for presenting 
their documentaries to the class.

Summarizing: Allow time for groups to 
share what they learned about the Big Idea 
while preparing their materials.  OL 

(Chapter Project is completed on the Visual
Summary page.)



Additional
Support

A Christian church for more than 900 years, 
Hagia Sophia was converted to a mosque 
in 1453 when Mehmed II conquered 
Constantinople. 

1. Drawing Conclusions What features 
of Hagia Sophia might have affected 
Mehmed II’s decision to convert it to 
a mosque?

2. Comparing and Contrasting What are 
differences and similarities between the 
Hagia Sophia and Christian churches in 
western Europe?

Hagia Sophia

The Crusades
  The Crusades had a significant effect 
on medieval society in both the East and the West.

HISTORY & YOU Do you know of any worthy 
causes founded by children? Read about the 
Children’s Crusades.

From the eleventh to the thirteenth cen-
turies, European Christians carried out a 
series of military expeditions to regain the 
Holy Land from the Muslims. These expe-
ditions are known as the Crusades.

The push for the Crusades came when 
the Byzantine emperor Alexius I asked the 
Europeans for help against the Seljuk 
Turks, who were Muslims. Pope Urban II, 
who responded to the request, saw a 
golden opportunity to provide leadership 
for a great cause. That cause was rallying 
Europe’s warriors to free Jerusalem and 
the Holy Land (Palestine) from the infi-
dels or unbelievers—the Muslims.

At the Council of Clermont in southern 
France near the end of 1095, Urban II chal-
lenged Christians to take up their weapons 

and join in a holy war. The pope promised: 
“All who die . . . shall have immediate 
remission [forgiveness] of sins.” The enthu-
siastic crowd cried out: “It is the will of 
God, it is the will of God.”

Warriors of western Europe, particularly 
France, formed the first crusading armies. 
These knights were mostly motivated by 
religious fervor, but some sought adven-
ture and welcomed the chance to fight. 
Others saw an opportunity to gain wealth 
and a possible title. Italian merchants also 
sought new trading opportunities in Byz-
antine and Muslim lands.

The Early Crusades
The First Crusade began as three orga-

nized bands of mostly French warriors 
made their way to the East. The crusading 
army, which included thousands of men in 
cavalry and infantry, captured Antioch in 
1098. The crusaders proceeded down the 
Palestinian coast, avoiding the well-
defended coastal cities, and reached Jerusa-
lem in June 1099. The Holy City was taken 
amid a horrible massacre of its inhabitants.

Hagia Sophia’s interior is decorated with colored 
marble, stone inlays, and mosaics.

The four tall, slender towers 
(minarets) were added after Hagia 

Sophia was converted to a mosque.

The main dome of Hagia 
Sophia is 160 feet (48.8 m) 

high and over 101 feet 
(30.8 m) in diameter. 

(t)  A
tlantide P

hototravel/C
O

R
B

IS
, (b)  age fotostock/S

uperS
tock

S

R

325

CHAPTER 9 • SECTION 4

R  Reading Strategy
Determining Importance  
Ask: Why was the pope’s promise 
of forgiveness of sins important? 
(It meant that all who joined the 
Crusades would be assured of entry 
into heaven if they were killed; war-
riors would be more likely to join.) 
 OL  
For additional practice on this 
skill, see the Skills Handbook.

S  Skill Practice
Visual Literacy Have students 
write a description of Hagia 
Sophia architecture for use in a 
tourist brochure or as a personal 
journal entry. Then ask volunteers 
to read their writing aloud.  OL 

Answers: 
1. Accept all reasonable 

responses. Possible answer: 
its size, beauty and unusual 
design

2. Differences: dome, Hagia 
Sophia lacks steeples as in 
many western Christian 
churches. Similarities: rich 
decoration, marble, mosaics, 
and so on

Answers: 
1. Accept all reasonable 

responses. Possible answer: 
its size, beauty and unusual 
design

2. Differences: dome, Hagia 
Sophia lacks steeples as in 
many western Christian 
churches. Similarities: rich 
decoration, marble, mosaics, 
and so on

Extending the Content

Symbols of the Crusades Pope Urban II 
encouraged European Christian warriors to 
take up arms in a mission to take Palestine 
from the Muslims who had controlled it 
from 638, shortly after Muhammad’s death. 
He suggested that knights should wear a 

red cross as their symbol. The Latin word for 
“mark with a cross” is cruciare which is likely 
the origin of the term “Crusades.” Several 
different types of crosses were used during 
the Crusades, including one called the 
Jerusalem cross (which symbolized that 

Jerusalem was the center of the universe) 
and another that included four smaller 
crosses (symbolizing the four Gospels of the 
Christian New Testament). Their battle cry 
came from the crowd’s reaction Pope Urban 
II’s speech—“Deus le vult,” or “God wills it.”
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THE CRUSADES

From the eleventh to the thirteenth centuries, 
many Europeans attempted to take control of 
the Holy Lands from the Muslims. 

1. Identifying Which country supplied most 
of the crusaders for the Second Crusade? 

2. Deducing What do the image and map 
reveal about the role of warfare in the 
Crusades?

After further conquests, the crusaders 
organized four Latin crusader states in the 
East. Surrounded by Muslims, these cru-
sader kingdoms depended on Italian cities 
for supplies. Some Italian port cities, such 
as Genoa, Pisa, and especially Venice, grew 
rich and powerful in the process.

It was not easy for the crusader kingdoms 
to maintain themselves in the East. By the 
1140s, the Muslims had begun to strike back. 
The fall of one of the Latin kingdoms to the 
Muslims led to calls for another crusade, 
especially from the monastic leader Saint 
Bernard of Clairvaux. Bernard managed to 
enlist two powerful rulers, King Louis VII of 

France and Emperor Conrad III of Germany, 
in a Second Crusade. This campaign, how-
ever, was a total failure.

In 1187, the Holy City of Jerusalem fell to 
Muslim forces under Saladin. Three rulers 
then agreed to lead a Third Crusade: Ger-
man emperor Frederick Barbarossa, English 
king Richard I (Richard the Lionhearted), 
and French king Philip II Augustus.

When members of the Third Crusade 
arrived in the East in 1189, they struggled 
to overcome the problems they faced. Fred-
erick drowned in a local river. The English 
and French arrived by sea and captured 
the coastal cities but were unable to move 

The Siege of Antioch
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R  Reading Strategy
Determining Importance 
 Ask: Why did the crusader king-
doms need to rely on Italian cities 
for supplies? (They were sur-
rounded by conquered Muslims and 
could not get their own supplies; 
Italian cities could deliver supplies 
across the Mediterranean Sea.)  BL 

W  Writing Support
Personal Writing Have stu-
dents write a personal response 
that addresses whether the con-
duct of a war should match the 
stated principles for the war.  AL 

Answers: 
1. France
2. Accept all reasonable 

responses. Possible answer: 
The Crusades were a series of 
religious wars. Warriors from 
across the Christian world 
took part in bloody battles to 
try and defeat Muslim 
armies.

Answers: 
1. France
2. Accept all reasonable 

responses. Possible answer: 
The Crusades were a series of 
religious wars. Warriors from 
across the Christian world 
took part in bloody battles to 
try and defeat Muslim 
armies.

Objective:  Synthesize information about an important 
person or event in the Crusades.

Focus:  Read the section on the Crusades and 
research the selected event or person.

Teach: Have groups meet and assign tasks.
Assess:  Ask students to explain what the symbols on 

the shield represent.
Close:  Have groups share their projects with the 

class.

Differentiated Instruction Strategies
 BL   Have students list interesting facts they 

learned about the person or event they 
chose.

 AL   Ask students write up their finding and 
share it with the group. Encourage 
students to ask questions.

 ELL   Make copies of the shield and have 
students write callouts explaining the 
symbols.

Synthesizing Information

145

Name Date Class 

C
H

A
P

T
E

R
9

A Symbol of the Crusades

★ Cooperative Learning Activity 9 ★★

BACKGROUND
In medieval times, a warrior’s shield made a statement about who he was, to

what family he belonged, the identity of his lord, and his beliefs. Both European
knights and foot soldiers used shields during the Crusades. In this activity,
groups will design a shield for some famous person or event in the Crusades.
The front of the shield will contain symbols that illustrate the person’s life or the
event. The back of the shield will describe the person or event selected and their
or its significance in the Crusades. This activity will combine research skills and
design skills to help you learn more about this period in history, Europe, the
Byzantine Empire, and the Crusades. 

GROUP DIRECTIONS
1. Use your textbook or other sources to decide on a person or an event during the

Crusades. Suggested topics or people include:
Pope Urban II the First Crusade
the Third Crusade Richard the Lionhearted
Saladin the Fourth Crusade
the Children’s Crusade Alexius I
Nicholas of Cologne

2. Conduct whatever research is needed to create a profile of the person or event.
Decide how the key facts might be illustrated on a shield. Keep notes to include
in your factual summary for the back of the shield. 

3. Design and create a group shield and supporting data sheet to display on 
the back. 

4. Present your shield to the class and explain how the symbols represent and
depict the key background information on the person or event. Shields will be
displayed with those of other groups. 

ORGANIZING THE GROUP
1. Group Work/Decision Making As a group, decide what event or person to

represent and assign the additional research needed. Appoint a recorder to 
collect the information from group members. Assign roles to group members,
deciding who will design and illustrate the shield and who will compile and
write the summary for the back of the shield.

2. Individual Work Do research to find out as much as possible about your 
chosen person or event. Think about how the key facts might be represented
graphically on the shield and keep notes or rough sketches of your ideas.
Consider how the information might be organized and summarized on the
accompanying fact sheet for the back of the shield. 
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Answers

For help with the concepts in this section of Glencoe World 
History, go to glencoe.com and click Study Central.

inland against the Muslim forces. After Philip returned 
home, Richard negotiated a settlement with Saladin that 
permitted Christian pilgrims free access to Jerusalem.

The Later Crusades
About six years after Saladin’s death in 1193, Pope 

Innocent III initiated the Fourth Crusade. As it headed 
east, the crusading army became involved in a fight over 
the Byzantine throne. The Venetian leaders of the crusade 
used the situation to weaken their greatest commercial 
competitor, the Byzantine Empire. In 1204, the crusaders 
sacked Constantinople. 

Not until 1261 did a Byzantine army recapture the city. 
The Byzantine Empire was no longer a great power. It now 
comprised Constantinople and its surrounding lands, as 
well as part of Asia Minor. This smaller empire limped 
along for another 190 years, until the Ottoman Turks con-
quered it in 1453.

Despite failures, the crusading ideal continued. In Ger-
many in 1212, a youth known as Nicholas of Cologne 
announced that God had inspired him to lead a “children’s 
crusade.” Thousands of young people marched with him 
to Italy, where the pope told them to go home. At about 
the same time, some twenty thousand French children 
headed to Marseille, where two shipowners agreed to take 
them to the Holy Land. Two of the ships went down in a 
storm. The other five sailed to North Africa, where the 
children were sold into slavery. The next Crusades of adult 
warriors were hardly more successful.

Did the Crusades have much effect on European civiliza-
tion? Historians disagree. Clearly, the Crusades benefited 
the Italian port cities, especially Genoa, Pisa, and Venice. 
Even without the Crusades, however, Italian merchants 
would have increased trade with the Eastern world.

The Crusades had some unfortunate side effects on 
European society. The first widespread attacks on the Jews 
began in the context of the Crusades. Some Christians 
argued that to fight the Muslims while the “murderers of 
Christ,” as they called the Jews, ran free at home was 
unthinkable. The massacre of Jews became a feature of 
medieval European life.

Perhaps the greatest impact of the Crusades was political. 
They eventually helped to break down feudalism. As kings 
levied taxes and raised armies, nobles joining the Crusades 
sold their lands and freed their serfs. As nobles lost power, 
the kings created stronger central governments. Taxing trade 
with the East also provided kings with new wealth. This 
paved the way for the development of true nation-states. By 
the mid-1400s, four strong nation-states—Portugal, Spain, 
England, and France—would emerge in Europe.

 ✓Reading Check  Summarizing What factors motivated 
Europeans to participate in a Crusade?

Vocabulary
1. Explain  the significance of: Constantinople, 

Justinian, Palestine, Syria, legal, Balkans, 
patriarch, enormous, schism, Crusades, 
infidel, Saint Bernard of Clairvaux, Saladin, 
Pope Innocent III.

Main Ideas
2. Describe  the effects the Macedonian 

emperors had on the Byzantine Empire. 

3. Explain  how church and state were linked 
in the Byzantine Empire.

4. List  Justinian’s accomplishments.

Critical Thinking
5. The BIG Idea Explaining  Why did 

cities such as Venice flourish as a result of 
the Crusades?

6. Organizing Information  Use a table like 
the one below to summarize the results of 
the First, Second, and Third Crusades.

1st Crusade 2nd Crusade 3rd Crusade
People 
Involved
Results

7. Analyzing Visuals  Examine the image on 
page 323. What elements might indicate 
Justinian’s status? 

Writing About History
8. Descriptive Writing  Write a travel 

brochure encouraging people to visit 
Constantinople. Identify the features of the 
city in the Early Middle Ages. What sites 
would you use to illustrate your brochure?
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C  Critical Thinking
Making Generalizations 
Have students write a generaliza-
tion about the “children’s crusade.” 
(Although children wanted to take 
part, this crusade was a disaster for 
them.)  OL 

Assess

Study Central provides summa-
ries, interactive games, and online 
graphic organizers to help stu-
dents review content.

Close
Summarizing  Ask: What hap-
pened to the Byzantine Empire 
during this period? (It went from a 
large, strong empire under Justinian 
to a small, weak kingdom).  OL 

Answer: Most were motivated 
by religious fervor, but others 
by adventure, the chance to 
fight, hopes of wealth, and 
trade opportunities.

 ✓Reading Check ✓Reading Check

Answer: Most were motivated 
by religious fervor, but others 
by adventure, the chance to 
fight, hopes of wealth, and 
trade opportunities.

 ✓Reading Check ✓Reading Check

1. Definitions for the vocabulary words are 
found in the section and the Glossary.

2. Macedonians expanded the Byzantine 
Empire and improved trade with western 
Europe. Eventually, a series of poor leaders 
undid these gains.

3. The emperor, who was believed to have 
been chosen by God, appointed the 
church’s patriarch.

4. He restored the Roman Empire in the 
Mediterranean and codified Roman law.

5. They benefited from the increased trade 
with the East.

6. First: French warriors; captured Jerusalem. 
Second: Louis VII, Conrad III; total failure. 
Third: Frederick Barbarossa, Richard I, Philip 
II Augustus; gave pilgrims access to 
Jerusalem.

7. His crown shows he is a ruler, the ornament 
on his shoulder suggests he has wealth, the 
halo suggests high spiritual or religious 
status.

8. Students’ brochures will vary, but should 
identify the key features of Constantinople, 
such as Hagia Sophia and the Hippodrome.
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 You can study anywhere, anytime by downloading quizzes 
and flash cards to your PDA from glencoe.com.

Conwy Castle, Wales

The FEUDAL ECONOMY
• Viking attacks in Europe led to decentral-

ized governments and a new feudal system,
which was based on military service in
return for land grants.

• England and France were the first to build
strong centralized states in Western Europe, 
while Russia developed around Kiev.

The Lindisfarne Gospels, England

• Germanic rulers, especially the Franks, ruled the old Western
Roman Empire.

• Charlemagne expanded Frankish rule and promoted learning, 
centered in monasteries.

The Emperor Justinian

Rise and Fall of BYZANTIUM 
• For centuries after Rome’s fall, a wealthy Byzantine 

Empire dominated trade in the eastern Mediterranean.
• As the Turks of the Ottoman Empire grew powerful, 

Byzantine rulers in Constantinople were threatened.
• Religious zeal and a spirit of conquest inspired

European Crusaders, but Constantinople finally fell
in 1453. 

MEDIEVAL EUROPE and the Church

328 CHAPTER 9 Emerging Europe and the Byzantine Empire

This artwork created by monks 
testifies to the importance of 
religion in the Middle Ages.

Feudal castles kept out 
invaders and were a 

center for government.

Justinian, an early emperor of what 
was later known as the Byzantine 
Empire, is seen here as a lawgiver.

(t)  Art Resource, NY, (c)  age fotostock/SuperStock, (b)  Archivo Iconografico, S.A./CORBIS
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Determining Cause and 
Effect Discuss the information 
provided in the Visual Summary. 
Ask: What caused people to 
build fortified castles in medieval 
Europe? Then have students iden-
tify at least one cause and its 
effect(s) from each section of the 
chapter. Ask volunteers to share 
one of their cause/effect(s) and list 
them on the board or chart paper. 
As a group, discuss which cause/
effect(s) students think will prove 
to be most significant to later his-
torical developments.  OL 

English Language Learners 
Have students work in pairs to 
write a description of each image 
on the Visual Summary page. For 
each description, have them 
include a statement about what 
the image tells us about this time 
period. (The Church played a cen-
tral role in Europe’s medieval societ-
ies; physical security was a driving 
force behind feudalism; Justinian 
codified laws of the Byzantine 
Empire.)  ELL 

Hands-On 
Chapter Project

Step 5: Wrap-Up

Creating a TV Documentary

Step 5: Presenting the Documentary 
Each group does a final rehearsal of its doc-
umentary and then present to the class.

Directions: Set aside time for students to 
practice presenting their documentaries. 

Encourage students not to read from their 
scripts, but to memorize them as much as 
possible, or to use cue cards. Encourage 
the “audience” to take notes and offer 
constructive feedback once everyone has 
presented. Ask: What would you have liked 
about living during this period? What 
would you have disliked? 

Afterward, have students write a response 
to the Essential Question: What was daily 
life like during this time period? Have them 
incorporate what they learned about the 
importance of a city’s location in their 
responses.  OL  


